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I.  EXECUTIVE SUMMARY 
 
 
This Executive Summary consists of a distillation of each segment of a full and comprehensive 
evaluation report of the Bright Prospect Program.  It includes background information; states the 
evaluation purpose and research questions; describes the research methods; sets forth the 
indicators of program success, which emerged from the research and upon which the evaluation 
study was based; and presents the findings and recommendations. As the data were triangulated 
and findings were interpreted to yield valid and cohesive results, a logic model emerged for the 
program, fully supported by the data. The findings section of this Summary begins with the logic 
model, and the remaining findings are structured accordingly to this logic. The key elements of 
evaluation methods and findings highlighted in this Executive Summary are described in greater 
detail in the body of the evaluation report and the accompanying appendices for the interested 
reader. 

 
 
A.  Bright Prospect Approaches CGU Institute for Evaluation of Its 9-year Program 
 
The leadership of the Bright Prospect Program engaged the Institute at Indian Hill (IIH or 
Institute), of Claremont Graduate University, as an external evaluator to conduct research that 
would answer key questions about the functioning and outcomes of the college preparatory 
program and to provide recommendations for further improvements and potential program scale 
up. The evaluation began with the identification and refinement of program success indicators as 
a necessary first step to researching and documenting outcomes associated with those indicators. 
The two agencies developed a collaborative professional relationship that supported the data 
collection and decision-making needs of the evaluation and resulted in a rigorous and 
comprehensive evaluation report of the Bright Prospect Program. 
 
 

“With Bright Prospect I have been opened to new worlds and new places…” 
~ High School Participant  

 
 
The Institute at Indian Hill 
 
The Institute at Indian Hill, applied research center of the School of Educational Studies at 
Claremont Graduate University, in Southern California, was selected as the evaluator for the 
Bright Prospect Program and is pleased to present this report of the evaluation study. The 
evaluation team consisted of the Principal Investigator, Dr. Nazanin Zargarpour who serves as 
Executive Director of the Institute and Research Assistant Professor at Claremont Graduate 
University, and a team of experienced education professionals and specialized doctoral candidate 
researchers in Education and Evaluation fields from Claremont Graduate University. The team 



Bright Prospect Evaluation Report, IIH, 2012 
 

 

p. 7 

designed and carried out the evaluation plan independently, on behalf of the program leadership 
team and with funding support from The Rosalinde and Arthur Gilbert Foundation and other 
sources, during the 2011 – 2012 academic year. The intent of the study was to provide the Bright 
Prospect leadership with data about the effectiveness of their program in 1) promoting and 
supporting college attendance, persistence, and graduation, and 2) determining which attributes 
and aspects of the programs are most important to the success achieved by participating students. 
Additionally, the evaluation was intended to identify the strengths of the program and note areas 
for potential improvement. The findings will be used to determine the potential for program 
scale-up and to disseminate best practices through publications, presentations, and training.  
 
Bright Prospect 
 
Bright Prospect is a 501(c)3 organization located in Pomona, California, on the eastern border of 
Los Angeles County. Its mission is to empower high potential, low-income students to gain 
admission to, persist in and graduate from four-year colleges and universities, and positively 
impact their communities. 
 
Bright Prospect launched its original program, the Scholar Support Program, in 2002, working 
with 12 students in the high school class of 2003 who were selected from among many 
applicants. The mission of the Scholar Support Program was to guide outstanding low-income 
students, beginning at the end of 11th grade, toward the option of attending and graduating from 
the nation’s highly selective universities and private liberal arts colleges. The size of Scholar 
Support cohorts grew from the original 12 in 2003 to 51 participants among the class of 2012. 
This program recruited students primarily from nine schools, four in the Pomona Unified School 
District and five from other neighboring districts. 
 
In 2006 Bright Prospect launched a second program, the Academy of Young Scholars, which 
recruited students at an earlier age (end of 9th grade) and was an open program, with no 
minimum GPA or other academic requirements. The first Academy cohort was from the high 
school class of 2009. Recruitment continues, and students may join the program at any time in 
their high school careers. This program was piloted at one school in 2006 with 29 students from 
the class of 2009, and expanded to a total of seven schools by 2010. In FY2011, the Academy 
program served 500 students (high school and college). 
 
In Spring 2012, Bright Prospect was serving a high school population of 65% female, 35% male 
students.  Nearly eighty-five percent (84.7%) were Hispanic/Latino, 7.4% Asian, 4.8% African 
American and 1.1% White, with American Indian (0.1%), Filipino/Pacific Islander (0.3%), 
Multiple Race (1.3%) and Unspecified (0.3%) students completing the total number.  The 
college/alumni group was distributed similarly, with 68% female and 32% male participants.  Of 
those participants, 77.6% were identified as Hispanic/Latino, 13.4% as Asian, 3.1% as African 
American, 2.1% as White, 0.2% as American Indian, 0.8% as Filipino/Pacific Islander and 2.6% 
with Multiple races. 
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The concept of organizing high school students into peer-support teams called “crews” was 
embedded in an embryonic way at the inception of the Academy program; the high school 
“crews” curriculum has become much more thoroughly developed over the years.  College 
“crews” were first implemented starting with the high school graduates of 2010, and 
implemented in a more structured and developed way with the classes of 2011 and beyond.  
Starting in 2011, Scholar Support high school graduates (half of whom were also served by the 
Academy program) were also organized into college crews. 
 
In January 2012, the two programs were merged into one Bright Prospect program, an open 
program that does outreach to 9th-graders at the seven schools (five in Pomona) where the 
Academy program had been launched (eliminating some schools where only the Scholar Support 
Program had been in place) and continues to promote the selective private college option to 
students who are qualified. 
 
There are three periods of interest in this study: 

·  High School Classes of 2000-2002: Pre-Bright Prospect 
·  High School Classes of 2003-2011: Bright Prospect Scholar Support Program  
·  High School Classes of 2009-2011: Bright Prospect Academy of Young Scholars  

 
 
B.  Four Evaluation Research Questions Drive the Study 
 
The current evaluation study of Bright Prospect programs was designed to answer defined 
research questions and document the effect of the programming in the personal growth and 
achievement of the high school students, college students and alumni, as a result of their 
participation.  The study was carried out during the 2011-2012 academic year, and incorporated 
student data from 2001 to 2011. 
 
Based on evaluability investigations, four over-arching research questions were determined to 
form the basis of the evaluation work to be done: 
 

Question 1:  What is the effect of Bright Prospect program participation on students’ high 
school performance, college attendance, college persistence and college 
graduation? 

 
Question 2:  What aspects of Bright Prospect programming do students identify as most 

closely associated with their academic and personal growth and achievement? 
 
Question 3:  What are students’ perceptions of the effect of Bright Prospect program 

participation on their efficacy with regard to intended social, psychological, and 
academic program indicators? 
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Question 4:  To what degree have the overall rates of honors/AP course enrollment, high 
school performance, college attendance, and college persistence among Pomona 
Unified School District (PUSD) students changed since the inception of Bright 
Prospect? 

 

 
C.  Methods Include Qualitative and Quantitative Data and Quasi-Experimental Design 
 
The study utilized a mixed-methods, matched control group, quasi-experimental design; a 
longitudinal analysis, and a number of qualitative and quantitative methods to address the 
research questions. The matched control group quasi experiment compared Bright Prospect 
graduating classes of 2003 through 2011 to non-participating students of the same year range in 
Pomona Unified School District (PUSD), matched on a variety of academic and demographic 
measures. The longitudinal study compared students across a number of graduating year ranges, 
to ascertain any change in college attendance rates and types of colleges attended throughout the 
PUSD system. The quantitative studies were reinforced and triangulated by a series qualitative 
studies. Sets of focus groups were conducted with high school students and with college/alumni 
participants. Thematic analysis of focus group data was conducted, and the responses coded to 
the indicators that were developed by the project team with input from Bright Prospect staff.  
On-line surveys were administered to high school students and college/alumni groups, containing 
both closed-end and open-ended questions. The survey questions were based on the preliminary 
indicators of success as well as information gained from the focus groups. Appropriate statistical 
analyses were carried out on the resulting data. Finally, data from all sources were triangulated in 
order to arrive at the findings. 
 
 
D.  Program Indicators Provide Structure for the Study 
 
At the beginning of the evaluation project Bright Prospect staff were asked to provide lists of 
possible indicators of success, or criteria by which they felt program success could be measured.  
The process of detailed indicator development went on for several months, from the initiation of 
the evaluation project through early data returns and frequent consultations with Bright Prospect 
staff. The evaluation team determined and defined indicators in three categories: Inputs, 
Throughputs, and Outcomes.  
 
The Inputs are comprised of the material and human resources that feed into the Bright Prospect 
program. The main focus of the evaluation targeted the latter two categories:  Throughputs and 
Outputs (or outcomes). The Throughputs are: 1) Staff counseling, guidance assistance, 2) Staff 
expectations, 3) Peer support, 4) Post-secondary plan/application, and 5) Continued college 
support. These are the elements that Bright Prospect staff report as their primary areas of effort.  
It was assumed that all Bright Prospect participants received all program throughputs. Survey 
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and focus group questions were devised to query students’ perceptions, opinions and experiences 
about the five areas of program Throughputs. 
 
The third category, Outputs (Outcomes) reflect the resulting effects of the operation and 
implementation of the Throughputs. The Outputs include: 1) Social capital elements, which 
include the ability to make connections among people and resources, and the ability and desire to 
be of service and to help others in one’s community; 2) Psychological capital elements, which 
refer to the participants’ reliability, self-confidence, and proactive personal initiative in seizing 
opportunities and resources to achieve success; 3) College readiness factors, including high 
school academic performance and high school graduation. These Outputs, in turn, were 
hypothesized to enhance the following college-level outputs: 4) Matriculation to college and the 
types of colleges attended and 5) Persistence in college and ultimately success in and graduation 
from college. 
 
Table 1 below displays the indicator categories. From each of the indicator categories, sub-
categories (statements that indicate program success) were also developed.  
 
 
Table 1.  Program Indicator Categories 
 

Program 
Elements  

Indicator Categories 

 
A. Inputs 

·  Program staff 
·  Students 
·  Parents 
·  High school support 
·  College support 

 
B. Throughputs 

·  Counseling, guidance, assistance 
·  Staff expectations 
·  Peer support  
·  Post-secondary plan/application 
·  Continued college support 

 
C. Outputs 
(Outcomes) 
 

·  Social capital elements – connections, proactive community initiative 
·  Psychological capital elements – Reliability, self-confidence, 

proactive individual initiative and use of resources 
·  College readiness – High school academic performance and 

graduation 
·  Matriculation to college and type of college attended 
·  Success in college – persistence and graduation 
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Within each of the indicator categories, specific statements were developed as items for 
determining success. For instance, in the Throughput category labeled “Counseling, guidance, 
and assistance,”  we find the following examples of sub-indicator statements: 

·  Students rely on staff for academic, college, and career planning 
·  Bright Prospect staff works to convince students that attending college is both possible 

and affordable. 
·  Students know that Bright Prospect staff is available to them for anything at anytime 
·  Staff reach out to students who are struggling academically or socially 
·  Students feel that they can trust Bright Prospect staff with their toughest and most 

sensitive challenges. 
 
Similar sub-indicator statements were developed for each of the indicator categories for the 
program elements, Inputs, Throughputs, and Output (outcomes). 
 
The Throughputs and Outputs formed the basis of the surveys and focus group protocols. The 
data derived from the responses to survey and focus group questions thus formulated serve as the 
main topics of this report.  The indicators provide a structure for the report, and will be useful in 
further evaluating the Bright Prospect program. 
 
 
 
E.  Findings Highlight Program Success and Uncover Underlying Logic Model 
 
An unusually high volume of data were received from the various sources, and through the 
process of analyzing the data, a clear pattern of the process through which Bright Process 
transforms its students emerged. Specifically, a logic model arose highlighting the relationship 
between the Inputs, Throughputs, and Outputs. 
 
Logic Model 
 
The logic model can be conceptualized as follows:  Program Inputs/Throughputs à  
Relationships à  Agency à  College Readiness à  College Success (see Figure 1). The logic 
model shows the linkages between program participation, as represented by Inputs and 
Throughputs, and resulting relationships between staff and students, as well as, relationships 
among students.  The profoundly trusting and supportive relationship between staff and students 
is clearly identified as being one of the high impact factors of Bright Prospect programming 
which students report as significantly guiding their success and personal development.  These 
findings speak to Research Questions 2 and 3, regarding the aspects of programming that 
influence academic and personal growth and how they impact indicators of academic success as 
well as social and psychological capital. 
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Figure 1. Program Logic Model Derived from Evaluation Findings 
 

Program Inputs  
and Throughputs 

Relationships Agency 
(Psychological &  
Social Capital) 

College Readiness    Improved College 
Attendance & Persistence 

Inputs:  Program staff, 
students, and parents; high 
school and college support 
 
Throughputs: Counseling, 
guidance, assistance; staff 
expectations; peer support  

Staff-Student: 
·  Trust 
·  Confidence 
·  Expectations 

Student-Student (Peer): 
·  Support 
·  Trust 

Self-confidence 
Leadership 
Proactive Initiative 
Access to Resources 

and Information 
Higher expectations 

for self 

Standardized Test Scores: 
·  CST 

CASHEE 
Challenge: 

·  Honors/AP courses 
A-G Completion 
Self-Efficacy1 

Attendance Rates 
Persistence Rates 
Types of Colleges Attended 
College Completion Rates 

 
 
Relationships 
 
Relationships with Bright Prospect staff are characterized by support, expectations, and trust. A 
key finding about the relationships formed within Bright Prospect indicates that high percentages 
of high school and college students (96% and 97%, respectively) stated that Bright Prospect staff 
members go out of their way to help them with anything at any time. Most of the high school 
students and college students (85% and 86%, respectively) stated that the staff members are like 
family to them. Being able to trust Bright Prospect staff with advice on their most sensitive 
personal issues also rated highly with both high school students and college students/alumni 
(85% and 89%, respectively; see Figure 2 for a more detailed comparison). It should be noted 
that college students/alumni trust Bright Prospect staff in this regard more than they trust their 
parents, siblings, friends, high school teachers, high school counselors, college professors or 
college advisors. 
 
Figure 2. Percent of Bright Prospect college students and alumni who agree that, “When it comes 
to my most personal issues, I trust…” 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                 
1 Self-efficacy is the belief that one can succeed on a certain task and is domain-specific (Zimmerman, 2000). As a 
self-evaluation of one’s own ability, it is often contrasted with task value (how much one values the task) and 
expectancies regarding outcomes. 
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An important finding was the appreciation expressed by students for the consistent, detailed 
assistance with the college application process, the paperwork and the financial aid access.  
Students, and often their parents, are guided through the application phase until completion and 
acceptance. In addition to college visits, workshops are provided to prepare students for college 
life. Cultural experiences are also included in Bright Prospect programming, as a way of 
broadening students’ perspective and stimulating new ideas. 
 
Bright Prospect staff expectations and trust also play key roles in the personal development of 
students. For instance, 99% of high school students and nearly 100% of college students 
expressed that staff expects every student will attend and graduate from college.  In terms of 
trust, 98% of both student groups believe that Bright Prospect staff trusts them to make good 
decisions for their lives. Additionally, 98% of both student groups expressed that staff show 
them that they believe individual students will succeed. 
 
Positive relationships with not only staff, but with other students were emphasized. Most 
students (94% of high school students and 88% of college students) expressed that they created 
open, honest, caring, and deeply trusting relationships with Bright Prospect staff and/or fellow 
crew members.  
 
 

“The most valuable aspect of the Bright Prospect Program has been the 
social and moral support the staff provides. I know that if I have a problem, 
I can call the office, and someone will drop what they are doing and help 
me solve my issues. Bright Prospect has been a great resource to have for 

those who feel like they do not have any other safety net available.…” 
~ College Student Participant  

 
 
 
Agency (Social and Psychological Capital) 
 
The relationships and program experiences lead to the agency effects of social and psychological 
capital, helping students to develop confidence, leadership qualities, high expectations for 
themselves, proactive initiative and the ability and desire to access resources and information for 
their own betterment. Coupled with the staff’s nearly unshakeable belief that each student 
should, can, and will go to college and graduate, trusting and supportive relationships make the 
difference for program participants. The social and psychological capital that the students 
acquire is stimulated by the trust and expectations that the staff has and instills in the students. 
Reflecting enhanced self-confidence, the majority of students (88% of high school students and 
90% of college students/alumni) confirm that they have become transformed as individuals as a 
result of their participation in Bright Prospect. Furthermore, students describe themselves as 
open, better able to communicate with others, and willing to take on challenges and welcome 
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new experiences. Reflecting enhanced proactive individual initiative and having more access to 
information and resources, high school and college students (95% and 92%, respectively) report 
that Bright Prospect has contributed to their ability to make wise decisions in their academic life. 
Reflecting leadership and proactive community initiative, 93% of high school students and 91% 
of college students express the desire to return to their home community after college to “give 
back” to others. 
 
College Readiness  
 
In response to Research Questions 1 and 4, Bright Prospect students thrive academically—not 
just personally—in both high school and college. Compared to matched control group students, 
Bright Prospect high school students perform better on academic measures such as the state tests, 
CST and CAHSEE (20 and 10 points higher on Math, respectively; and 17 and 6 points higher 
on ELA, respectively). On average, they take two more honors courses (34% more) and four 
more AP courses (81% more) than control group students. Bright Prospect students complete A-
G courses (i.e., high school courses that are required to be admitted to Cal State or UC) at a 
higher rate than students not participating in Bright Prospect, 89% versus 58%. Bright Prospect 
students also report that they are much better prepared for college academic life, not only in 
subject matter but also in confidence and determination to succeed. They have adopted the 
conviction shown by the staff that each student can go to college and be successful, given the 
opportunity and his or her own efforts. Although most students trust that staff will be available to 
help them when they are in college, some perceived a loss of connection and expressed desire for 
additional support after college.   
 
College Attendance and Persistence 
 
A remarkable finding is that 100% of Bright Prospect students graduate from high school and go 
to college, as compared with only 82% of high–performing students in the matched control 
group. Perhaps more importantly, 80% of Bright Prospect students attend a 4-year institution 
compared to just 49% of the control group. College persistence for Bright Prospect students is 
also higher; at the second-year mark, 100% of Bright Prospect students persisted as compared 
with only 84% of their non-Bright Prospect counterparts. Of particular note was the finding that 
Bright Prospect students attending private colleges were persisting at much higher rates (100%) 
than students in the control group (75%). There is also evidence indicating that Bright Prospect 
students are completing college at a higher rate than non-Bright Prospect students; however, this 
data preliminary and needs further evaluation in the future. 
 
As seen in Figure 2, compared to students in the control group, Bright Prospect students attended 
community colleges at lower rates, Cal State schools at about the same rate, and UC schools at 
higher rates, although none of these differences was statistically significant. However, they differ 
on attendance rates for private colleges and colleges identified as being highly selective (as 
indicated by US News and World Report’s list of the top 50 national universities and top 50 
liberal arts colleges in the country) and these differences are statistically significant. Bright 
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Prospect students attend private colleges at nearly three times the rate (37%) than that of students 
in the control group (13%). In addition, Bright Prospect students attend highly selective colleges 
at twice the rate (35%) than that of control group students (16%). Thus, not only does Bright 
Prospect empower students to attend college, but enable them access a fuller range of colleges 
that better match their individual abilities, goals and ambitions. 
 
Figure 3. College Attendance by Type of School (Community College, Cal State, Other State, 
UC, Private) and Selectivity for Bright Prospect and Control Group. 
 

 
Note: The star represents a statistically significant difference. 

 
 
 
College attendance was examined for different demographic groups, including gender, ethnicity, 
and free/reduced lunch eligibility. As seen in Figure 3, Bright Prospect participants and control 
students significantly differ on college attendance rates, regardless of which demographic 
subgroups are being compared. Both male and female Bright Prospect participants attend college 
at higher rates (100% and 100%, respectively) than male and female students in the control 
group (86% and 79%, respectively). Additionally, Hispanic Bright Prospect students are more 
likely to attend college (100%) than control group students (80%). Finally, Bright Prospect 
students who were eligible for free/reduced lunch attend college at a higher rate (100%) than 
those in the control group (82%). 
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Figure 4. College Attendance Rates for Males, Females, Hispanic/Latino Students, and Students 
Eligible for Free/Reduced Lunch in Bright Prospect and Control Group. 
 

 
Note: The star represents a statistically significant difference. 

 
 
 
F.  Conclusions Hail Bright Promise of Bright Prospect Program 
 
The Bright Prospect program and its highly dedicated staff provide participants with a carefully 
planned series of experiences and support services that guide the students through high school, 
through the college and financial aid application procedures, and through college. The high 
expectations of the staff for the students, and the continuously encouraging confidence that 
college is accessible transfers to the students themselves, who become more secure in their own 
capabilities and believe that college is well within their grasp. The staff provide the necessary 
tools and the students learn to utilize them by their own efforts, to succeed academically, gain 
social and psychological capital, to broaden their horizons and prepare for the future. The 
strongly trusting nature of the staff-student relationships provides impetus for student success. 
All Bright Prospect high school students go to college. What’s more, they stay, and most 
graduate. 
 
Students are intensely loyal to Bright Prospect and freely express their gratitude and appreciation 
for the assistance and opportunities they have received. Over 75% of the students responded to 
the on-line surveys, which represents a notably high percentage as compared with average survey 
response rates. Strong peer support is also characteristic of the program. Participants frequently 
mention their desire to engage in community service activities, to “give back” as they have been 
helped. 
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Overall, the effects of Bright Prospect on the academic and personal lives of the students are 
clearly positive and life changing. The importance of trusting and supportive relationships is 
emphasized and their linkage to agency is supported by both qualitative and quantitative data. 
Bright Prospect offers potentially transformative effects for students academically and 
personally. Even the least exciting results are still suggestive of program success in achieving 
student academic outcomes. Students are personally transformed, and their lives and futures are 
dramatically changed in ways that open possibilities to bright prospects they may not have even 
considered otherwise, much less known how to access, or followed through with applying, 
attending, and persisting. These outcomes hold true across all subgroups – females and males, 
socio-economically disadvantaged, and Hispanic/Latino.  
 
In terms of academic success, 100% of Bright Prospect high school seniors graduate from high 
school, apply to colleges, are accepted to colleges, indeed attend college, and persist at least 
through the end of year one of college2. Their colleagues at PUSD graduated high school at rates 
of 71% and 77% in 2010 and 2011, respectively.  
 
Students rate staff dedication to and concern for their well-being and success just as high as their 
own parents’ dedication to them. They consistently report that Bright Prospect staff members 
believe in them, expect them to succeed, and go beyond the call of duty to support and empower 
their success, and they identify this factor as the greatest contribution to their success.  
 
Program fidelity among both staff and students is inordinately high. Students’ loyalty to the 
program ensures their full participation in all program aspects and is associated with their 
success. The student survey response rate of 75% is a strong indicator of this loyalty, as are the 
survey results themselves, and the high rate of students’ post-program participation in Bright 
Prospect. These factors all evidence students’ deep commitment and gratitude to the program and 
their desire to give back to Bright Prospect and their community.  
 
 

 “ It changed my life… when I was a junior in high school. It opened the 
door for a private college education, a full ride education that I never knew 

was accessible to me.  I am forever grateful for that opportunity that has 
since opened many others.  I would not be where I am today if it were not 

for the opportunities that Bright Prospect provided me six years ago.”  
~ College Student Participant  

 
 
  

                                                 
2 The study was not able to obtain persistence data for subsequent years. 
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G.  Recommendations for Even Brighter Future for Bright Prospect and Its Students 
 

Given the findings of the evaluation study, several recommendations to strengthen and enhance 
trusting and supportive relationships—which are at the heart of the program’s success—are 
suggested: 
 

1. The program may wish to consider ways to ensure continued individual attention and 
greater personal contact for students as its membership grows, while keeping costs at the 
low per student rates heretofore achieved.  
 

2. Consideration may be given to strengthening the current Alumni Network to help with 
career placement and guidance for students during and after graduation from college.  

 
3. Systems, structures, and regular activities may be put in place to generate more contact 

with college students and alumni both from student initiative and by staff.  
 

4. The Crews™ programs may be further strengthened and supported at the college level. 
Some crews may need to be restructured geographically to allow for greater contact. 
Online social networks using remote access technology may also be considered to 
facilitate the collegial support and collaboration that college students need. 

 
5. The program may wish to consider documenting the training elements and expectations 

for staff, as data indicate that much of the success of the program is dependent on its 
staff.  

 
6. Bright Prospect may wish to consider documenting and detailing its program elements 

(Throughputs) with a view to replication and future scale-up.  
 

7. Consideration may be given to putting a comprehensive data collection system in place to 
monitor progress along all program indicators – Inputs, Throughputs, and Outputs.   

 
 
Additionally, future studies may include: 
 

1. Comparing Bright Prospect with other college preparatory programs in order to glean 
information on best practices for future scale-ups or start-ups with similar programming 
to Bright Prospect. 
 

2. Further exploration of specific aspects and linkages in the logic model, especially the 
links between relationships, agency (social and psychological capital) and college 
readiness. For instance, how self-efficacy and academic success may be differentially 
impacted by self-expectations or expectations expressed by staff or peers. 
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3. Quasi-experiments comparing PUSD Bright Prospect students to a control group of 
students from another district selected due to its similarity to PUSD, to allow for more 
specific analysis of the Academy program on its own (not possible within PUSD due to 
lack of adequate sample for the control group). 

 
4. Longitudinal studies on culture change in PUSD in addition to graduation rates, 

matriculation rates, types of colleges attended, college persistence, college graduation 
rates, and career paths pursued.  

 
5. Quantitative and qualitative studies of Bright Prospect students throughout their college 

career, including academic data, as well as, career and leadership activities. 
 

6. Study of program Throughputs, such as leadership components and program elements 
and activities, to determine specific aspects of the program that impact students most 
favorably.  
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II.   INTRODUCTION 
 
A.  The Evaluation Team 
 
The Institute at Indian Hill (IIH or Institute), applied research center of the School of Educational 
Studies at Claremont Graduate University, was selected as the evaluator for the Bright Prospect 
Program and is pleased to present this report of the evaluation study. The evaluation team 
consisted of the Principal Investigator, Dr. Nazanin Zargarpour who serves as Executive Director 
of the Institute and Research Assistant Professor at Claremont Graduate University, and a team 
of experienced education professionals and specialized doctoral candidates in Education and 
Evaluation fields from Claremont Graduate University. The team designed and carried out the 
evaluation plan independently, on behalf of the program leadership team and with funding 
support from The Rosalinde and Arthur Gilbert Foundation and other sources, during the 2011 – 
2012 academic year. The intent of the study was to provide the Bright Prospect leadership with 
data about the effectiveness of their program in 1) promoting and supporting high school and 
college attendance, persistence, and graduation, and 2) determining which attributes and 
activities of the programs are most important to the success achieved by participating students. 
Additionally, the evaluation was intended to identify the strengths of the program and note areas 
for potential improvement. The findings will be used to determine the potential for program 
scale-up and to disseminate best practices through publications, presentations, and training.  
 
 
B.  The Bright Prospect Program 
 
Bright Prospect is a 501(c)3 organization located in Pomona, California, on the eastern border of 
Los Angeles county.  Its mission is to empower high potential, low-income students to gain 
admission to, persist in and graduate from four-year colleges and universities, and positively 
impact their communities.   
 
Bright Prospect launched its original program, the Scholar Support Program, in 2002, working 
with 12 students in the high school class of 2003 who were selected from among many 
applicants. The mission of the Scholar Support Program was to guide truly outstanding low- 
income students beginning at the end of 11th grade,  toward the option of attending and 
graduating from the nation’s highly selective universities and private liberal arts colleges.  This 
mission was accomplished through college counseling beginning in the summer between 
students’ junior and senior years of high school, and with mentoring continuing throughout 
students’ college careers. The size of Scholar Support cohorts grew from the original 12 in 2003 
to 51 in the class of 2012. This program recruited students primarily from nine schools, four in 
the Pomona Unified School District, and five from other neighboring districts. 
 
In 2006 Bright Prospect launched a second program, the Academy of Young Scholars, which 
first recruits students at the end of their 9th grade year, two years earlier than the Scholar Support 
Program. The Academy is an open program available to any student with an interest in going to 
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college, with no minimum GPA or other academic requirement. Recruitment continues and 
students may join the program at any time in their high school careers. The Academy was piloted 
at Ganesha High School in the Pomona Unified School District (PUSD) in 2006 with 29 students 
from the class of 2009. A year later, the Academy program was expanded to two additional 
PUSD high schools, and has subsequently expanded to a total of seven PUSD and Chaffey Joint 
Union High School District schools. By FY2011, the Academy program had grown to serve over 
500 students in high school and college. 
 
Central to the structure and processes of the Academy Program is the grouping of high school 
students into three to six student peer-support teams called Crews™ led by crew leaders trained 
by Bright Prospect. As this study reveals, crew members develop a deep commitment to help and 
support one another to achieve their goal of graduating from a four-year college.  Much of the 
Academy programming, which is designed to build strong life skills, attitudes and values 
essential to success in college and beyond, is organized and in some cases delivered by the 
students themselves. The High School Crews™ structure and curriculum has continued to 
develop over the years. College Crews™ were first implemented starting with the high school 
graduates of 2010, and implemented in a more structured and developed way with the classes of 
2011 and beyond. Starting in 2011, high school graduates from the Scholar Support Program 
(half of whom were also served by the Academy program) were also organized into college 
crews. 
 
In January 2012, the two programs were merged into one unified Bright Prospect program, an 
open program that begins recruiting students in the 9th grade at the seven schools (five in 
Pomona) where the Academy program had been launched (eliminating some schools where only 
the Scholar Support Program had been in place) and continues to promote the selective private 
college option to students who are qualified. The Bright Prospect Program currently serves over 
1,400 high school and college students. 
 
This evaluation covers three distinct periods of interest for the graduating classes of 2000-2002 
which are considered the baselines years for this study, when Bright Prospect programs were not 
in existence; 2003-2008 during which only the Scholar Support Program was operational; and 
the graduating classes of 2009-2011 during which time both the Academy Program and  
Scholar Support Program were operational in PUSD: 

 

·  2000-2002:  No Bright Prospect program 
·  2003-2008:  Scholar Support Program, serving outstanding students with the potential to 

gain admission and financial aid at highly selective colleges 
·  2009-2011:  Scholar Support Program (as described above) and the Academy Program, 

serving any student interested in going to college regardless of academic record, 
beginning with rising high school sophomores 
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Bright Prospect staff believes that the culture and processes at Bright Prospect are uncommon in 
the sphere of college access programs and that their culture and processes directly contribute to 
Bright Prospect’s unusually high rate of success in students’ college matriculation, retention, and 
graduation rates. They also believe that the Crews™ structure contributes strongly, both to the 
success rate of the program and to allowing Bright Prospect to achieve that success at an 
unusually low annual cost per student. As a result, they believe that the Bright Prospect model, in 
whole or part, can and should be replicated locally, regionally and nationally. With this potential 
goal in mind, they engaged the Institute at Indian Hill in the School of Educational Studies at 
Claremont Graduate University to conduct a formal Evaluation to determine whether it was 
indeed students’ participation in Bright Prospect that led to their success in college, and to what 
degree Bright Prospect’s culture, structure and processes contributed to that success. This is the 
final report of that Evaluation. 
 
 
III.   EVALUATION DESIGN AND QUESTIONS 
 
The evaluation began with an evaluability assessment, which consisted of assessing the readiness 
of the program for evaluation, defining and refining the research questions, determining the 
appropriate scope of work aligned with the research questions, and developing the evaluation 
design elements and associated timeline. This phase involved (a) extensive consultation with 
Bright Prospect staff and the program representative of The Rosalinde and Arthur Gilbert 
Foundation, the agency that generously provided the majority of the funding for this evaluation 
study; (b) research into other successful college preparation programs and indicators associated 
with success; and (c) exploration of the history and evolution of the program itself. Based on 
these investigations, four over-arching questions were determined to form the basis of the 
evaluation work to be done.  
 

Question 1:  What is the effect of Bright Prospect program participation on students’ high 
school performance, college attendance, college persistence and college 
graduation? 

 
Question 2:  What aspects of Bright Prospect programming do students identify as most 

closely associated with their academic and personal growth and achievement? 
 
Question 3:  What are students’ perceptions of the effect of Bright Prospect program 

participation on their efficacy with regard to intended social, psychological, and 
academic program indicators? 

 
Question 4:  To what degree have the overall rates of honors/AP course enrollment, high 

school performance, college attendance, and college persistence among Pomona 
Unified School District (PUSD) students changed since the inception of Bright 
Prospect? 
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A fifth question was considered but was not pursued due to data access restrictions related to the 
district policies that govern the population and sample of the study. This question was as follows: 
What, if any, influence does Bright Prospect programming bear on the college aspirations and 
plans of seniors who do not attend any Bright Prospect programs but receive secondary benefits 
(peer tutoring, peer counseling, peer support, etc.)? It was anticipated that data collection for this 
question would include a survey of all PUSD seniors not participating in Bright Prospect; 
however, this level of access was prohibitive. Anecdotal data from Bright Prospect program 
participants indicate that Bright Prospect students help their friends and acquaintances who are 
not in Bright Prospect with the college application process. Thus, it was hypothesized that there 
has been a substantial secondary effect from the program. 
 
The design elements that comprise the evaluation study for Bright Prospect were also developed 
in the Evaluability Assessment of the study. The Institute at Indian Hill evaluation research team 
collaborated closely with Bright Prospect leadership and The Rosalinde and Arthur Gilbert 
Foundation representative to ensure that the research design met the needs of the program and 
the goals of the evaluation. The three main design elements of the study are listed below, and the 
remainder of this report sets forth methods and findings related to each of the three key design 
elements: 
 

1. Indicator Development                                                  
2. Quantitative Study                                           
3. Qualitative Study 

 
 
IV.    METHODS 
 
The evaluation study employed a mixed-methods, matched control group, quasi-experimental 
design to address the four key research questions. The study lent itself to the use of a number of 
qualitative and quantitative methods to ascertain both the degree of program effectiveness and 
the elements of the program that participants and staff associate with program success. That is, 
the research focused on both the program outcomes and the throughputs that were perceived as 
being most important in contributing to those outcomes.  
 
Multiple sources of data were incorporated for analysis for each research question outlined in the 
evaluation. The use of multiple and mixed methods was undertaken to ensure the highest level of 
rigor possible for the analyses, as well as to facilitate the process of data triangulation, through 
which the strongest program findings can emerge. 
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Table 2. Research Questions, Methods, & Analytic Strategies 
 

Research Question Methods Analytic Strategies 

Question 1:  What is the 
effect of Bright Prospect 
program participation on 
students’ high school 
performance, college 
attendance, and college 
persistence? 

Matched control group quasi-
experiment comparing Bright 
Prospect students to non-
participants. 
 
 
 
 
 
 
 
Closed-ended survey 
responses. 

Statistical Analyses: 
·  t-tests 
·  Chi-square (! 2) tests 
·  Logistic regression 

Outcomes of interest: 
·  High school 

performance 
·  College attendance & 

persistence 
 
Descriptive analysis of 
responses by indicator. 

Question 2:  What aspects of 
Bright Prospect programming 
do students identify as most 
closely associated with their 
academic and personal growth 
and achievement? 

Focus group discussion 
responses, open-ended survey 
responses. 
 
Closed-ended survey 
responses. 

Thematic analysis of 
responses. 
 
 
Descriptive analysis of 
responses by indicator. 

Question 3:  What are 
students’ perceptions of the 
effect of Bright Prospect 
program participation on their 
efficacy with regard to 
intended social, psychological, 
and academic program 
indicators? 

Focus group discussion 
responses, open-ended survey 
responses. 
 
Closed-ended survey 
responses. 

Thematic analysis of 
responses. 
 
 
Descriptive analysis of 
responses by indicator. 

Question 4:  To what degree 
have the overall rates of 
honors/AP course enrollment, 
high school performance, 
college attendance, and 
college persistence among 
PUSD students changed since 
the inception of Bright 
Prospect? 

Matched control group quasi-
experiment comparing Bright 
Prospect students to non-
participants. 
 

Statistical Analyses: 
·  t-tests 
·  Chi-square (!  2) tests 
·  Logistic regression 

Outcomes of interest: 
·  High school 

performance 
·  College attendance & 

persistence 
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A.  Indicator Development 
 
The first phase of the project entailed the development of clear and focused indicators of 
program inputs, throughputs and outputs (outcomes). This product formed both the foundation of 
the evaluation study, as well as a product of the evaluation project. These indicators will remain 
in place and will serve as a framework to guide future evaluation studies of program 
effectiveness and frame the necessary and important work of ongoing monitoring of program 
outcomes.  
 
After initial conversations and meetings with Bright Prospect staff and representatives of The 
Rosalinde and Arthur Gilbert Foundation, IIH staff reviewed a number of articles and reports 
about college preparatory/access programs in order to gain information about the variety of types 
and structures, such programs present. Of particular interest are the differences in approach for 
programs that are primarily based at schools, versus those that also operate off-site, such as 
Bright Prospect. Additionally, social and psychological indicators related to college success were 
reviewed and noted.  
 
Bright Prospect staff members were asked to provide a list of factors that they felt were 
indicators of success in various areas of their programming. After consultation, they provided 
IIH with an extensive list of success criteria. This list was used as the basis of the development 
of project indicators, upon which the evaluation design would be based. The indicators were 
divided in sections labeled Inputs, Throughputs, and Outputs, each of which contained between 
five and eight sub-categories. The project indicators were reviewed and revised numerous times 
by Bright Prospect and IIH staff until a manageable indicator document was agreed upon, which 
could then be used as the basis for focus group and survey questions and data analysis. It was 
understood by both groups that the indicators would necessarily be revised as additional 
information and understandings arose through the phases of project implementation. 
 
The final version of the Detailed Program Indicators, modified and refined throughout the data 
collection process, is provided in Appendix 1. The main indicator categories are listed in Table 3 
on the following page. The current evaluation focused on the indicator categories for program 
Throughputs and Outputs.  
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Table 3.  Program Indicator Categories 
 

Program 
Elements  

Indicator Categories 

 
A. Inputs 

·  Program staff 
·  Students 
·  Parents 
·  High school support 
·  College support 

 
B. Throughputs 

·  Counseling, guidance, assistance 
·  Staff expectations 
·  Peer support  
·  Post-secondary plan/application 
·  Continued college support 

 
C. Outputs 
(Outcomes) 
 

·  Social capital elements – connections, proactive community initiative 
·  Psychological capital elements – Reliability, self-confidence, 

proactive individual initiative and use of resources 
·  College readiness – High school academic performance and 

graduation 
·  Matriculation to college and type of college attended 
·  Success in college – persistence and graduation 

 
 
B.  Population and Sample  
 
Each method used included a different source of data, and therefore called for a different sample. 
A series of 5 focus groups each included 3-10 current or former Bright Prospect participants. 
Online surveys were created for Bright Prospect students in high school and college, and 701 
total responses were received, corresponding to a 75% response rate. Finally, data for all PUSD 
high school graduates in the years 2000-2011 were received and analyzed using a matched 
control group quasi-experimental design. More details can be found in Table 4 on the following 
page. 
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Table 4.  Population & Sample by Method 
 

Method Population & Sample 

Focus Group Session 

5 Focus Groups of Bright Prospect Participants: 
·  14 high school sophomores, junior, & seniors participated in 3 

focus groups 
·  18 college students and alumni participated in 2 focus groups 

 

Anonymous Online 
Survey 

2 Surveys of Bright Prospect Participants Hosted on Survey 
Gizmo: 

·  High School Survey: 390 respondents 
·  College Survey: 311 respondents (a follow-up survey was 

responded to by 226 of these 311 respondents) 
 

Quasi-Experiment 

High School Graduate Data from PUSD: 
·  Data from 12,753 PUSD high school graduates for the years 

2000-2011 
·  280 Bright Prospect participants matched to an equivalent 

sample of non-participating students 
 
 
C.  Data Collection and Analytic Strategies 

 
Table 5 on the following page provides an at-a-glance view of program indicator categories for 
Throughputs and Outputs (outcomes), which were the focus of this study, and corresponding 
data sources.  
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Table 5. Data Sources by Indicator Category 
 
 
Program 
Elements 

 
 
Indicator Categories 

Data Sources 
HS  
Student 
Survey 

College  
Student 
Survey 

HS  
Student 
Focus 
Group 

College  
Student 
Focus 
Group 

Staff 
Focus 
Group 

 
 
 
 
Throughputs 

Counseling, guidance, 
assistance 

 
X 

 
X 

 
X 

 
X 

 
X 

Staff Expectations 
 

 
X 

 
X 

 
X 

 
X 

 
X 

Peer Support  
 

 
X 

 
X 

 
X 

 
X 

 
X 

Post secondary 
plan/application  

X 
 

X 
 

X 
 
X 

 
X 

Continued college 
support 

  
X 

  
X 

 

 
 
 
 
Outputs 

Social capital elements 
 

 
X 

 
X 

 
X 

 
X 

 
X 

Psychological capital 
elements  

X 
 

X 
 

X 
 
X 

 
X 

College readiness 
 

 
X 

 
X 

 
X 

 
X 

 
X 

Matriculation 
 

 
X 

 
X 

 
X 

 
X 

 
X 

Success in college   
X   

X 
 

X 
 
 
Qualitative Data and Analytic Strategies 
 
Development of the alumni/college student focus group protocol was based on the indicators of 
program success, focusing on the throughputs (program elements) and outputs (program 
outcomes) of the program. Results from the alumni/college student focus groups and the 
expected differences between high school and alumni/college student experiences led to several 
changes on the high school focus group list of questions. These changes included more relational 
and personal transformation questions in order to capture the impact of the relationships between 
students and Bright Prospect staff members.  Appendix 2 contains the focus group questions for 
high school students and Appendix 3 contains the questions for college students. 
 
High school students currently in Bright Prospect were invited at a Bright Prospect meeting to 
complete a form stating they were interested in participating in a focus group. Students who 
filled out forms were then selected by IIH based on high school attended, gender, cultural 
background, and program, and were personally invited to participate via phone. A similar 
process was used to invite Bright Prospect college alumni and current college students, who 
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indicated their willingness to participate in a focus group by responding to an email invitation.  
Again, participants were selected based on type of college attended, gender, year of high school 
graduation, and Bright Prospect program participation in high school. 
 
Three high school focus groups and two alumni/college student focus groups took place over the 
course of several weeks, with a total of 14 high school participants and 18 college participants 
contributing to the focus groups. Data from the focus groups were recorded and transcribed 
immediately following each focus group. Table 6 provides a breakdown of the focus groups: 
 
 
Table 6.  Breakdown of Focus Group Participants 
 

Participants Bright Prospect 
Program 

Number of 
Participants 

Gender 

High School - Sophomores & 
Juniors 

Academy of Young 
Scholars 

5 4M/1F 

High School - Seniors Academy of Young 
Scholars 

6 3M/3F 

High School - Seniors Scholar Support Program 3 1M/2F 

College & Alumni Both 8 3M/5F 

College & Alumni Both 10 3M/7F 

 
 
Qualitative data were also derived from nine open-ended questions on the high school survey and 
eight on the college student/alumni survey mentioned in the previous section and described in 
detail in the Quantitative Analysis section below. An additional follow-up on-line survey was 
sent to the college students/alumni asking the one open-ended question that was included on the 
high school survey but not on the original college student/alumni survey, in addition to several 
Likert scale questions, exploring students’ experiences and perceptions about the differences 
between Bright Prospect and other non-Bright Prospect college preparatory programs for those 
students who participated in multiple programs. 
 
A thematic analysis of the resulting data from the focus groups and open-ended narrative 
questions of the surveys was conducted. The interview narrative from focus groups was 
transcribed from audio recordings, and the text was coded according to the related program 
indicators and sub-indicators (see Appendix 1 for full list of program indicators). The resulting 
thematic findings were analyzed and reported by main indicator categories associated with 
program throughputs (e.g., B1: Staff counseling, guidance, and assistance) and outputs (e.g., C3: 
Self-confidence). Key findings about sub-indicators were also noted. 
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The narrative text from survey questions was extracted from the survey output and prepared for 
analysis. Note that the survey narrative questions resulted in over 300 pages of single-spaced 12-
point font text with one-inch margins, or 178,605 words. The text was then coded according to 
related program indicators and sub-indicators, following the same coding scheme that was used 
for the focus group data analysis. Additional themes, such as unanticipated throughputs or 
outcomes, were noted as they emerged. Data from the separate one-question follow-up survey 
that was conducted with college students and alumni regarding specific differences between 
Bright Prospect and other college preparatory program were analyzed along with other narrative 
survey data. 
 
The analysis included triangulation of data across data sources, both qualitative and quantitative, 
to ensure that findings were robust and valid. The results were then reported, and indicators that 
emerged as particularly strong in the program were highlighted. These findings are set forth in 
the section that follows. 
 
 
Quantitative Data and Analytic Strategies 
 
The quantitative data were collected and analyzed in three phases:  

·  Surveys of Bright Prospect high school and college students and alumni; 
·  Comparison of high school performance, college attendance and persistence data for 

Bright Prospect students against a control group;  
·  A longitudinal study, targeting college attendance within PUSD over time. 

 
The analytic strategies involved and the report of quantitative findings refer to rigorous research 
methods that may require some explanation. To ensure readability and accessibility for a broad 
range of interested readers, explanations of a few key statistical terms used in the report are 
provided in the Appendix (see Appendix 4 – Statistical Language). 
 
 
High School and College Student/Alumni Survey  
 
Following an initial thematic analysis of the focus group data, questions were then developed for 
the surveys based on the indicators and on new information from the focus group data. The 
surveys, for high school and for college/alumni groups, were reviewed and revised a number of 
times. Once the questions were loaded into the survey software, several trial runs were carried 
out to ensure accessibility and clarity of the survey questions. A link to the on-line survey was 
sent via email to all Bright Prospect high and college students and alumni. Several reminders 
were sent to encourage full participation. Tables 7 and 8 show the breakdown of demographics 
for survey respondents. 
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Table 7.  Demographics of High School Survey Respondent Demographics 
 
 Survey Sample 

(N = 390) 
All Bright Prospect High 
School Students in 2012 

(N = 900) 
Gender Number %  Number % 

Male 106 27.2 327 36.3 
Female 257 65.9 573 63.7 

Unspecified 27 6.9   
Ethnicity  Number % Number % 

Hispanic/Latino 296 75.9 762 84.7 
American Indian 1 0.3 1 0.1 

Asian 41 10.5 67 7.4 
Filipino/Pacific Islander 5 1.3 3 0.3 

African American 14 3.6 43 4.8 
White 11 2.8 10 1.1 

Two or More Races 16 4.1 12 1.3 
Unspecified 6 1.5 3 0.3 

High School Attended Number % Number % 
Garey 65 16.7 188 20.8 

Ganesha 44 11.3 124 13.8 
Pomona 73 18.7 186 20.7 

Montclair 71 18.2 161 17.9 
Ontario 72 18.5 167 18.6 

Other 34 8.7 74 8.2 
Unspecified 31 7.9   

Bright Prospect Program Number % Number % 
Scholar Support Program 37 9.5 26 2.9 

Academy of Young Scholars 221 56.7 851 94.6 
Both Programs 67 17.2 23 2.5 

Unspecified 65 16.6   
Other College Prep Program(s) Number %   

AVID  110 28.2   
Upward Bound 57 14.6   
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Table 8.  Demographics of College Student/Alumni Respondent Demographics 
 
 Survey Sample 

(N = 311) 
All Bright Prospect 

College Students in 2012 
(N = 425) 

Gender Number %  Number % 
Male 88 28.3 137 32.2 

Female 211 67.8 288 67.8 
Unspecified 12 3.9   

Ethnicity  Number % Number % 
Hispanic/Latino 230 74.0 330 77.6 

American Indian 1 0.3 1 0.2 
Asian 44 14.1 57 13.4 

Filipino/Pacific Islander 6 1.9 4 0.8 
African American 7 2.3 13 3.1 

White 11 3.5 9 2.1 
Two or More Races 5 1.6 11 2.6 

Unspecified 7 2.3   
High School Attended Number % Number % 

Garey 54 17.4 88 20.3 
Ganesha 81 26.0 122 28.8 
Pomona 55 17.7 70 16.6 

Other 106 34.1 145 34.3 
Unspecified 15 4.8   

Bright Prospect Program Number % Number % 
Scholar Support Program 163 52.4 210 49.4 

Academy of Young Scholars 87 28.0 166 39.1 
Both Programs 47 15.1 49 11.5 

Unspecified 14 4.5   
Other College Prep 
Program(s)* Number %   

AVID  44 19.5   
Upward Bound 24 10.6   

* Note: These data were retrieved from a follow-up survey (N = 226) 
 
 
The high school and college student/alumni surveys were analyzed separately using SPSS 
statistical analysis software. Descriptive statistics were calculated first to examine participant 
demographics, as well as, the pattern of responses on each survey item. These items were then 
linked back to the specific indicators that they represented, and summarized by indicator. 
 
Quasi-Experiment Including Bright Prospect Students and Control Group 
 
Question 1 of the evaluation addressed: What is the effect of Bright Prospect program 
participation on students’ high school performance, college attendance, and college persistence? 
In preparation for the quasi-experimental design that would respond to this question, data were 
queried by the research team and compiled by the Pomona Unified School District, using 
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district-wide high school student data together with college-going data appended by the National 
Student Clearinghouse (NSC) to each student record in the district data. 
 
The data received included all graduates from Garey, Ganesha, and Pomona high schools for the 
years 2000-2011. Once data were received from PUSD, IIH undertook a rigorous data cleaning 
process in which duplicate data entries were reconciled and removed, and the data were 
formatted for their appropriate use in all statistical analyses to be performed. The analyses were 
run in order to compare students in Bright Prospect to a matched control group of students 
selected from the remaining PUSD graduates; thus an appropriate matched control group needed 
to be created. The matched control group quasi experiment compared Bright Prospect graduating 
classes of 2003 through 2011 to non-participating students of the same year range in Pomona 
Unified School District (PUSD), matched on a variety of academic and demographic measures. 
 
An initial matching process based entirely on demographic factors including gender, ethnicity 
and SES status generated a control group that was inherently biased, such that control group 
individuals had lower freshman GPAs (high school), lower freshman CST scores, and a smaller 
number of AVID participants. Through discussions initiated by Bright Prospect staff with the 
research team, it was determined that this bias would not be sufficient for analysis. This point is 
of particular importance, because the bias in the first matching process was in favor of the Bright 
Prospect students; thus, any actual differences between Bright Prospect and control students 
would have been inflated. The desire for a fair and unbiased comparison, to the extent possible, 
speaks to the sincere belief that the Bright Prospect staff have in the effectiveness of their 
program. 

 
A second set of matching criteria based on 9th grade academic performance was used (i.e. before 
any intervention by Bright Prospect), to remove the bias that was uncovered in the initial 
matching process and to generate an academically comparable control group. Thus, the following 
criteria were used: 

·  High school freshman weighted GPA,  (i.e., extra points for honors/AP courses) 
·  High school freshman California Standards Test (CST) scaled scores (combined Math 

and English Language Arts (ELA) 
·  Participation in AVID 

 
After selecting students for the quasi-experimental control group based on the above academic 
criteria, the demographic distribution of the control group was analyzed and found to be 
comparable to the demographic distribution of the Bright Prospect students. In other words, a 
control group was selected that closely matched the Bright Prospect group in both academic and 
demographic variables (see Appendix 5). 
 
No significant differences were found between the matched control group and Bright Prospect 
participants in terms of Freshman GPA, Freshman CST scores, AVID participation, gender, or 
ethnicity (see Appendix 5). It should be noted, however, that significant differences emerged 
when looking at free/reduced lunch eligibility, as well as year of high school graduation. 
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However, the direction of this effect occurred such that more Bright Prospect students were 
eligible to receive free/reduced lunch; thus, if anything, this would bias the results in the opposite 
direction of the intended outcomes. In the case of graduation year, the inclusion of the 
longitudinal data analysis could attenuate any bias that this difference created in the data. 
 
The sections detailing the matched control group analyses present findings using statistical 
language. This language is accompanied by tables and figures in order to make visible the extent 
of the differences between Bright Prospect students and control students. Most of the analyses 
were based on the analysis of frequency data; thus, the results can be reported mainly using 
percentages in order to understand the differences in outcomes between the groups. When 
comparing frequencies between groups, chi-square (! 2) tests were used to determine whether any 
group differences were likely due to chance. In cases where differences in means (i.e., averages) 
were analyzed, we used t tests, and we report standard measures of how big these differences 
were (i.e., effect size). To ensure readability and accessibility for a broad range of interested 
readers, explanations of a few key statistical terms that will be used in the report are provided in 
the Appendix (see Appendix 4 – Statistical Language). 
 
Longitudinal Study 
 
In addition to the quasi-experimental, matched control group analyses, another set of analyses 
was undertaken to understand whether Bright Prospect was having a broader impact on the 
culture of PUSD as a whole. These analyses were run using the following cohorts: 

·  2000-2002 (No Bright Prospect programming) 
·  2003-2009 (Scholar Support Program only) 
·  2010-2011 (Scholar Support Program & Academy) 

 
This set of analyses looked at the rates of college attendance according to the types of colleges 
attended for high school graduates from Garey, Ganesha, and Pomona High Schools. This 
analysis first used the entire sample of high school graduates (which included graduates who did 
not attend college) and then focused on a subgroup consisting only of students who attended 
college. 
  
 
 

V.   FINDINGS 
 
Although specific research questions were defined from the inception of the evaluation, all of the 
data in all of their forms (focus group discussion, survey responses, and quasi-experimental 
analyses) took on a life of their own. An emerging concept gradually formed that strongly 
depicted the path on which Bright Prospect sets each of its students. Thus, the evaluation team 
presents the findings, not only based on the research questions and methods used, but in the form 
of a logic model that emerged from the findings (see Figure 5 below). This logic model is 
intended to represent the meaningful process by which Bright Prospect achieves success with 
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participating students. Program participation, represented here as program inputs, leads to the 
development of strong relationships via program throughputs (e.g., counseling), which in turn 
results in greater agency (the development of psychological and social capital) among students, 
leading to the achievement of program outcomes (increased rates of college attendance, 
persistence and graduation as well as type of college attended).  
 
The logic model assumes that “program participation” involves program inputs and student 
engagement in all program throughputs. It was validated by qualitative data from students and 
staff that all students participated in and took advantage of all aspects of program inputs and 
throughputs listed.   
 
The Bright Prospect Programming consists of a number of elements that combine to create the 
experiences provided to the participating students.  Recruitment activities at high schools invite 
participation. Bi-weekly on-campus meetings focus on building leadership, relationship and 
personal management skills, and instilling sustaining values in the students.  Staff-student 
weekend and summer institutes immerse the participants in supportive experiences. Staff 
members meet periodically with the parents of participants, primarily in group meetings but also 
on an individual basis as needed, to keep them informed of the process.  Peer-support Crews™ 
are established at high schools and colleges to form a network of collegiality and mutual 
assistance. Counseling students in selecting and applying to college forms a large part of Bright 
Prospect's work with high school students. Staff members carefully and consistently monitor the 
progress of students as they prepare for college and continue through to graduation and careers. 
 
Program expected outcomes were defined by the Bright Prospect leadership team as follows: 
 

1. High school graduation – 100% graduation rate 
2. College matriculation – 100% matriculation to college 
3. College persistence across all college types 
4. College graduation across all college types  

 
Qualitative and quantitative analysis of the program indicators revealed that the inputs (e.g., 
staff, students, parents, and support) lead directly to stronger relationships for participants, both 
with staff and other students, as a result of the program throughputs (e.g., counseling, guidance, 
assistance, staff expectations, and peer support). These relationships form the groundwork for the 
psychological and social capital that students acquire through their participation in Bright 
Prospect. It is these forms of capital that allow students to reap the benefits of success, which are 
demonstrated in both high school and college. 
 
While this logic model does require further examination, the evaluation provides strong evidence 
for the existence of nearly all of the links discussed (depicted by arrows in Figure 5).  
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Key Findings: 
 

· Relationships:  
o 96% of high school students (97% of college students) indicated that Bright Prospect 

staff members go out of their way to help them with anything at any time. 
o 85% (86% of college students) reported that Bright Prospect staff members are like 

family to them. 
o 98% of both high school and college students report that Bright Prospect staff trusts 

them to make good decisions for their lives. 
o 99% of high school students, and nearly 100% of college students, believe that Bright 

Prospect staff members expect every student to go to and graduate from college. 
 

· Agency:  
o 88% of high school students and 90% of college students believe that they have 

transformed for the better intellectually, academically, psychologically, and socially. 
o 93% of high school students and 91% of college students are committed to giving 

back to their community. 
 

· College Readiness:  
o Bright Prospect students perform better on standardized tests in high school, such as 

the CST (20 points higher on Math; 17 points higher on ELA) and CASHEE (10 
points higher on Math; 6 points higher on ELA) than the matched sample of control 
students. 

o Bright Prospect students take more challenging courses in high school, taking an 
average of 2.0 more honors courses (34% greater) and 4.4 more AP courses (81% 
greater) than the matched sample of control students. 

o Bright Prospect students are better prepared for college academic life, completing A-
G requirements at a higher rate (89%) than the matched sample of control students 
(58%). Even after controlling for demographics, the odds of Bright Prospect students 
completing A-G requirements were 5.5 times those of control group students. 
 

· College Attendance & Persistence: 
o Bright Prospect students attend college at a significantly higher rate (100%) than the 

matched sample of control students (82%), !2(1) = 24.09, p < .001. 
o Bright Prospect students attend four-year colleges at a significantly higher rate (80%) 

than the matched sample of control students (49%), !2(1) = 31.231, p < .001. 
o Participation in Bright Prospect expands students’ options for college. Bright Prospect 

students attend private colleges at nearly three times the rate (37%) of the matched 
group of control students (13%), !2(1) = 11.18, p < .001. They also attend highly 
selective colleges at over twice the rate (35%) of control students (16%), !2(1) = 
15.14, p < .001. 

o Across many demographic subgroups, Bright Prospect students attend college at 
significantly higher rates than students in a matched control group - most notably 
males (100% vs. 86%), females (100% vs. 79%), Hispanic students (100% vs. 80%), 
and low SES students (as indicated by eligibility for free/reduced lunch; 100% vs. 
82%). After accounting for gender, ethnicity, and free/reduced lunch eligibility, the 
odds of Bright Prospect students matriculating to college are three times the odds of 
students in the control group. 

o Results for college persistence and graduation appear positive for Bright Prospect, 
with more students persisting in college after one and two years, and more students 
graduating from college. They are preliminary and descriptive in nature, however, and 
must be interpreted with caution. Future evaluation activities should focus more on 
these outcomes. 
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A. Qualitative Findings – Focus Group and Narrative Survey Responses  
 
The qualitative data were derived from the three online surveys and several focus groups of high 
school students, college students and alumni, as described above. This section sets forth student 
qualitative responses related to the following research questions: 
 

Question 1:  What is the effect of Bright Prospect program participation on students’ high 
school performance, college attendance, and college persistence? 

 
Question 2:  What aspects of Bright Prospect programming do students identify as most 

closely associated with their academic and personal growth and achievement? 
 
Question 3:  What are students’ perceptions of the effect of Bright Prospect program 

participation on their efficacy with regard to intended social, psychological, and 
academic program indicators? 

 
 
The focus group participants responded to questions about: 

·  Their experiences related to the Bright Prospect program, including the strengths and 
weaknesses of the program 

·  Their relationships with other students outside of and within Bright Prospect 
·  How the program has impacted their beliefs about opportunities for college and their 

access to it 
·  Their personal goals and commitment to college, and  
·  How it has affected their personal and academic growth. 

 
College students and alumni were also asked about how their experiences in college and beyond 
were impacted by the Bright Prospect program. Participants responded freely and openly to the 
discussion and written questions in the focus group interviews and surveys, respectively. The 
data show that participants believe they are better students and even better people as a result of 
their participation in Bright Prospect and their relationships with staff (Appendices 6 and 7 
contain sample focus group responses, as well as survey responses, for high school students and 
college students/alumni, respectively).  
 
 

“One of the … staff members took me aside and told me that I'm much more 
valuable and worth more than I think myself to be.” 

~ High School Participant  
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High School Students 
 
 

Key Findings:  High school students reported a level of trust with Bright 
Prospect staff and family-oriented support that translated into 
self-confidence and agency. 

  

                         Cultural field trips and college visits impacted high school 
students’ agency, namely decision making and self-perception. 

 

   High school students expressed concern that there could be 
decreased personal attention (and relationship bonds) given the 
growth of the program. However, students did not report that 
their relationships with staff had changed in the past few years 
while the program grew from 200 to 1200 students.) 

 
 
Relationships 
 
The trusting relationships between staff and participants, as well as similar relationships between 
the students themselves, stood out in the responses to focus group and survey questions.  Trust 
was mentioned in almost every case as an important characteristic in the Bright Prospect 
experience.  This level of trust is the product of sustained and consistent behavior that models 
integrity, respect and caring for each student in all situations. Students report that even when 
they make mistakes, or fail at a task, the staff is unfailingly supportive in offering opportunities 
to self-evaluate and try again to do better. At the same time, the staff makes it clear that the 
responsibility to achieve lies within the students’ choices and level of effort and commitment. In 
the survey, a significant percentage of students rated their trust level with staff in handling 
sensitive personal issues slightly higher even than that with their parents and higher than any 
other source of support. (Indicators B1 and B2, Appendix 6) 
 

“They truly do care about us as individuals.  They know us personally and 
they are familiar with our personal struggles and challenges.  They know 
our strengths and weaknesses and bend over backwards when it comes to 

supporting us through our education journey.” 
~ College Student Participant  

 
 
The online surveys included open-ended questions that asked respondents to describe such things 
as memorable experiences with Bright Prospect staff, times when a staff member went above and 
beyond for participants and the most and least valuable aspects of Bright Prospect for them. 
Many students mentioned examples of Bright Prospect staff going out of their way to be helpful 
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– providing transportation for a stranded student, paying a college fee when the student didn't 
have it, lending a listening ear when a student had problems, or meeting with a concerned parent 
about college-related issues. (Indicator B4, Appendix 6) 
 

“ The staff is amazing. They are some of the most committed people in the 
world.  They really lend you a hand when you need it the most, and they are 

always there to encourage everyone.” 
~ High School Participant  

 
 
The staff provides the tools and the information for students to succeed and to make their own 
decisions regarding their own path. The students put the tools and information to work for their 
own benefit and the benefit of the group. This in itself aids in confidence-building, as students 
learn to trust their own abilities. In addition, the participants are able to depend on the 
relationships with the staff when they need advice or assistance. They know they are welcome to 
ask for help or advice. The staff-student relationships, as well as the relationships among the 
participants, support and guide the efforts and resulting progress of the students in high school, 
college and beyond. (B1-5) 
 
Agency (Psychological and Social Capital) 
 
The programming and relationships inherent in Bright Prospect result in a high level of personal 
and social development in the participants. High school students told of becoming more open, 
more able to communicate and to meet more easily with new people. They described becoming 
more focused on schoolwork and on the possibility of a positive future. They believe that they 
can and will go to college and graduate, that they are entitled to do so, have the ability to do so, 
and that they will be able to afford to go. Their convictions about college reflect their adoption of 
similar, frequently-stated beliefs on the part of Bright Prospect staff, and the participants trust 
that the staff will not only show them how but help them to accomplish those goals. They 
become more confident, they learn to take on leadership roles, and they become more proactive 
in their personal lives and in community affairs. They seek and utilize a wide variety of 
resources on campus and in the community at large. (B1 and B2) 
 
Among memorable Bright Prospect experiences were the college visits and the cultural field 
trips. Visits to college campuses served to open the vision of the students to the look and feel of 
campus life, since they were able to talk with current students and in some cases spend a night or 
two in a dormitory. The visits consolidated students’ determination to go to college and succeed.  
For some, they helped a student decide on the choice of college. Cultural field trips exposed 
participants to concerts, plays, museums and other sites which were new for them, and which 
opened their perspective to a world of ideas and opportunities that had previously been 
unfamiliar or unknown. (C3) 
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“ I went to visit the campus with some of the Bright Prospect staff, and I still 
remember the excitement I expressed. I knew from the moment I stepped on 

the campus that I wanted to attend.” 
~ Alumni Participant  

 
 
College Readiness 
 
Bright Prospect students are better off academically and more focused students as a result of 
their participation. Their grades improve or remain high and they take on more AP and other 
challenging courses. Their scores on state tests are at proficient levels or above. Quantitative 
findings affirmed that these forms of achievement are taking place for Bright Prospect students at 
higher rates than equivalently high-achieving students who are not in Bright Prospect. 
Specifically, Bright Prospect students take part in significantly more AP and honors courses than 
non-Bright Prospect students, and they score higher on standardized tests such as the CST and 
CASHEE (see Sections B and C below for details.) 
 
Students face college with confidence and enthusiasm. They are guided by Bright Prospect staff 
in college selection and application. Virtually all students mentioned as being extremely 
beneficial the specific assistance they received regarding college awareness, college application 
essays and financial aid forms. Support and guidance in those areas comprises a large part of 
Bright Prospect programming. Some students said that they had no prior knowledge about 
colleges other than the few in the immediate geographical area, primarily community colleges 
and some state universities.  They had little or no knowledge of private universities, or of 
institutions in other parts of the state or country.   
 
Bright Prospect staff arranged visits by students to college campuses both near and far, and from 
college recruiters to meet with students at the Bright Prospect office.  Few, if any, of these of the 
recruiters visit the high schools Bright Prospect serves or other schools with similarly low-
academic profiles. Weekend workshops assisted students with their application forms. Parents 
were invited to information sessions about the application process and financial aid possibilities. 
In some cases, students reported, Bright Prospect staff met with parents who were reluctant to 
allow their children to go to schools outside of Southern California, to reassure those parents by 
providing information about the suitability and advantages of particular schools that are out of 
the area. Many of the students reported that, once they understood the requirements and 
procedures for getting into college, and knew they had support for meeting those requirements, 
their confidence increased greatly and they became interested in a broader range of activities 
such as clubs and other extra-curricular activities.   
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Suggestions / Concerns 
 
A handful of students expressed that they were concerned the program was growing too large 
and that students might lose the individualized attention and family-feel of the program as a 
result. While this was not an explicitly stated concern among the majority of respondents, the 
overwhelming majority did emphasize the strong bonds in relationship with staff, the 
individualized attention, and the family feel of the program as pivotal to its success. It was noted 
that the growth of the program in size represents a perceived threat to the relationships that the 
students hold in great value. In response, Bright Prospect staff acknowledged that while such a 
concern was valid, in ten years, the program has grown from 12 students to over 1,400, and that 
students today report the same levels of trust and bonding as earlier, smaller cohorts. As a result, 
Bright Prospect staff remains confident that with appropriate funding, staffing, organizational 
structuring and attention to individual needs, the program can continue to grow without 
weakening the culture of trust and individual bonding that now exists and is so crucial to the 
program’s success. 
 
 
College Students/Alumni 
 
The findings for college students and alumni mirrored the findings from high school students. 
The students emphasized the importance of the staff’s expectations and support, and the trusting 
bonds and committed relationships with Bright Prospect staff and peers. They also expressed 
confidence in their level of preparedness for successful completion of their collegial studies and 
continued progress in careers beyond college. 
 
 

Key Findings:  College students and alumni reported feeling highly supported 
by Bright Prospect staff, including both personal and financial 
assistance. 

 

 They expressed appreciation for the assistance on the college 
application process, financial aid, and career planning. 

 

 They indicated enhanced self-confidence, self-agency, and desire 
to give back to their community after completing college. 

 

 They expressed a desire for increased support after leaving for 
college, and for maintaining relationships with both the Bright 
Prospect Alumni Network and Bright Prospect staff. 
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Relationships 
 
Students overwhelmingly spoke of the personal assistance they had received from Bright 
Prospect staff. They knew from their own experiences that “Bright Prospect staff would be there 
for them no matter what.”  Personal connections with staff members were made through 
conversations, activities such as the writing of the personal essay, road trips to Northern 
California, field trips to cultural activities, and retreats. Students often stated that they felt more 
comfortable opening up about their own lives after hearing about staff members’ personal 
challenges. These personal connections served to generate trust between students and staff and 
created a strong “second family” atmosphere. Some students even went so far as to say that 
Bright Prospect was the only family for themselves or their friends. Students also felt that Bright 
Prospect staff members got to know every student as an individual and expressed their 
appreciation for the commitment level of the staff members. They also mentioned that the 
celebrations of students’ successes meant a lot to them. 
 
 

“Not once do they doubt our potential nor discourage us from 
accomplishing our dreams.” 
~ College Student Participant  

 
 
In addition to personal assistance, students mentioned that either they or their families had 
received financial assistance from Bright Prospect. For example, Bright Prospect often covered 
the cost of college application fees for students. The program also provided gift cards to grocery 
stores when they knew that students’ families were going through financial difficulties. Finally, 
students expressed a tremendous amount of appreciation for Bright Prospect.  
 
Universally, students expressed appreciation for the Bright Prospect activities that helped them 
with the transition to college. They also told many stories of how Bright Prospect gave them 
personal and financial assistance with things such as financial aid fiascos, the pressure of college 
expectations, buying books, plane tickets, and extracurricular program fees. If a staff member 
was aware of a student going through difficult times, that staff member often went out of his/her 
way to assist the student and continued to check up on the student’s well-being. (Indicator B5 
Appendix 7) 
 
 

“ They explain to you the resources you can find on campus, the techniques 
you can do for stress relief and overall just make the transition easier and a 

lot less scary than it seems.”  
~ College Student Participant  
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Many of the college respondents had never experienced participating in a crew because the 
Crews™ program was introduced after those individuals were in high school or college. 
However, they did speak of the bonding that occurred between students through experiences 
such as cultural field trips and retreats. Some of the college focus group participants gave mixed 
reviews of their crew experience. Those who were attending private schools on the East Coast 
were more positive about their crew experience than those who were in Southern California (for 
more information, see section below on Suggestions/Concerns). (Indicator B3, Appendix 7) 
 
Agency (Psychological and Social Capital) 
 
When asked about their own personal development, students frequently mentioned the 
confidence and strength they have gained from their experiences in Bright Prospect. Some of the 
most memorable experiences for students were the cultural field trips, retreats, college programs, 
and camping trips. Many of the students had never been to places such as Disney Concert Hall or 
the beach, and wrote of how their world was expanded through these trips. These experiences 
broadened their perspective and helped them to become more socially aware and more 
confidence in facing new experiences. In addition, students spoke highly of the bonding that 
occurred between staff and students on the retreats and camping trips. (Indicator B1, Appendix 
7) 
 
The college visit programs served to introduce the students to college life.  They stated that the 
opportunity to visit college campuses, particularly on the East Coast or in Northern California, 
was life-changing. Traveling to other parts of the country was an enlightening experience for the 
students. Some had never been on an airplane and many, if not most, had never visited places 
such as these. They also said that the visits helped them make a decision about which college to 
attend. (Indicator B4, Appendix 7) 
 
Students mentioned that they greatly enjoyed coming back to Bright Prospect to speak to high 
school students about their college experiences. They appreciated the opportunity to give back 
and inspire others. Many also spoke of how their lives had completely changed as a result of 
their experience in Bright Prospect - that they would not be who they are or doing what they 
were doing if they were not participating in Bright Prospect. (Indicator C3, Appendix 7) 
 
An anecdote recounted by a current Bright Prospect college student about her experience at the 
private college she attends exemplified the sentiments of others, as related to the social, 
academic, and psychological agency that they gain through the Bright Prospect program and the 
resulting academic achievement. She spoke of a conversation she had had with a fellow college 
student from a wealthy high school district. The conversation took place just prior to their first 
college exam. The young woman asked what high school the Bright Prospect student had 
attended. When she told her, this colleague treated her with some disdain, immediately following 
with information about the high school she had attended and the exemplary academic preparation 
she had received. In recounting the story, the Bright Prospect student noted that she was proud of 
herself for not reacting to this colleague either internally or externally. She stayed calm and 
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collected, because she felt confident that she was well prepared and well suited for the academic 
rigor of their college program. Later, when the grades came out after the exam, the Bright 
Prospect participant had received an A, while the other student, to her chagrin, had received a B. 
That changed their relationship.  
 
College Readiness 
 
Bright Prospect students are better, more focused students as a result of their experiences. Their 
grades improve or remain high, and they take on AP and other challenging courses. Their scores 
on state tests are at proficient or above. As introduced above, Bright Prospect students take part 
in more AP and honors courses, and score higher on the CST and CASHEE standardized tests 
(see Section C below for details.) While the current evaluation did not specifically address 
objective measures of academic performance in college, the continued college support provided 
by Bright Prospect staff in college ensures that students’ continued academic achievement in 
college is sustainable. 
 
Many students wrote or spoke of how they relied on Bright Prospect for college and/or career 
guidance. The staff helped students realize that college is accessible and that there were many 
more choices than just the local options. Many students stated that knowing the Bright Prospect 
staff believes in their ability to succeed kept them going through high school and college. This 
belief , which encourages students to take on and succeed at academic and social challenges they 
otherwise wouldn’t take, ultimately helped students to believe in themselves. ultimately helped 
students to believe in themselves. (Indicator B3, Appendix 7) 
 

“ Without them I would not have attended the right college and would have 
just settled on any college in the area.” 

~ Alumni Participant  

 
 
Students overwhelmingly spoke of the guidance and direct help given to them by the staff for the 
college application and financial aid processes. Many cited examples of spending weekends in 
the Bright Prospect office with other students being guided by staff to finish their college 
applications. They also told stories of how Bright Prospect helped them choose the right college 
and decipher confusing college financial aid packages. (Indicator B4, Appendix 7) 
 

College students recounted that their College Decision Day had been a highpoint for them in 
their senior year of high school, and for younger students. College Decision Day is a celebratory 
spring event organized by Bright Prospect at each high school where graduating seniors take the 
stage grouped in their crews, each student shares a favorite Bright Prospect memory and they 
announce to the audience of Bright Prospect juniors, sophomores and invited guests the name of 
the college they have chosen to attend. The seniors’  announcements inspire their younger 
counterparts in the audience, who are there to cheer the seniors’ accomplishments.  
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“ Today was my school's College Decision Day, and I knew it was going to 
be something I wanted to talk about here {in the focus group}. To try to 
adequately explain how emotional and how amazing a College Decision 

Day is through words is a great challenge. One must experience one to truly 
understand the significance and the poignancy of it all.”  

~ High School Student Participant  

 

Bright Prospect also helped educate and convince students’ families that college was a positive, 
achievable and affordable option for their children. Students expressed a great deal of 
appreciation for Bright Prospect’s inclusion of students’ families in the whole process. Students 
also came to Bright Prospect for guidance in getting their careers started once they had finished 
college. 
 
College Attendance and Persistence 
 
All participating high school students in Bright Prospect graduate from high school and go to 
college. What is more, they stay in college and graduate. They consider a wide range of college 
possibilities, including private universities and schools in other parts of the country, as well as 
state universities and local community colleges.  
 
Suggestions / Concerns 
 
Several suggestions and concerns were expressed by college students and alumni. Many of the 
alumni stated that they wished the alumni network were more active, as this would help them 
with career placement. They also expressed that they would like more career guidance from the 
Bright Prospect staff. Some students expressed that they would have liked more contact with 
Bright Prospect staff after they left for college. Given the strong relationships with Bright 
Prospect staff that sustain and guide them through high school and their transition to college, the 
perceived reduction in contact and support created a sense of abandonment for some students. 
While the college students expressed a desire for greater ongoing contact with Bright Prospect, 
as reported below, 82% of college students reported positive continued support in college, and 
97% report that Bright Prospect staff members are available to them for anything at any time.  
Several students acknowledged that they had a responsibility to maintain contact with Bright 
Prospect and that the staff members are available to them if they reach out, but most would have 
liked the program to make the effort.  
 
Alumni also expressed a concern that the program is growing very rapidly and, as a result, may 
lose the personal family-feel and individualized attention they’ve come to appreciate and identify 
as integral to program success. 
 
Finally, a number of students mentioned that the Crews™ programs were not as effective in 
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college as they were in high school. The Southern California students in particular stated that it 
was very difficult to get their crews to meet. Students attending East Coast colleges gave mixed 
reviews. In general, if students were in contact with other crew members, they were very 
appreciative of the support given by their crews. If they were not part of a crew, they often stated 
that they would like to have a crew because it would help with the college transition. 
 
 
Differences Between Bright Prospect and Other College-Preparatory Programs 
 
Bright Prospect high school students, college students and alumni were asked to describe the 
differences they experienced between Bright Prospect and other college support programs in 
which some of them participated. The qualitative data for this report were derived from the high 
school survey, a second college survey, and three high school focus groups. In the table below 
(Table 9), the most common services offered by Bright Prospect, AVID, and Upward Bound 
mentioned by the students are noted. AVID and Upward Bound were chosen, because they were 
the most commonly mentioned programs by the respondents. 
 
Table 9.  Variations in Program Offerings between Bright Prospect, AVID, and Upward Bound 
 

Program Offerings Bright Prospect AVID  Upward Bound 

Personalized Attention �q   

Support through college �q   

College Application Support �q �q  

Exposure to college life              �q  �q 

Tutoring   �q 

Development of academic skills  �q  

U.S. citizenship or permanent 
residency required 

  �q 

 
 

Overwhelmingly, students stated that Bright Prospect offered personalized attention and support 
whereas the other two programs did not, and that this personalized attention continued all the 
way through college. Both Bright Prospect and AVID assisted students with the college 
application process, but Bright Prospect’s help was more one-on-one and AVID’s support took 
place in a classroom setting. Upward Bound offered exposure to college life and tutoring, and 
AVID focused on the development of academic skills. Bright Prospect did not offer tutoring or 
the development of academic skills.  Several students mentioned that while they were not 
accepted into Upward Bound because of their undocumented status, Bright Prospect readily 
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welcomed them and told them that they could still go to college even if they were “AB540” 
status. 

 
Two additional notable points mentioned by students were that Bright Prospect college 
preparatory assistance is more hands-on than other programs; it also does not require students to 
be US citizens or permanent residents in order to join. 

 
 

B.  Quantitative Survey Findings 
 
Quantitative Likert-scale questions on the high school student and college student/alumni 
surveys addressed the first three evaluation research questions. Each research question is listed 
below for ease of reference.  
 

Question 1: What is the effect of Bright Prospect program participation on students’ high 
school performance, high school graduation, college attendance, and college persistence? 
 
Question 2: What aspects of Bright Prospect programming do students identify as most 
closely associated with their academic and personal growth and achievement? 
 
Question 3: What are students’ perceptions of the effect of Bright Prospect program 
participation on their efficacy with regard to intended social, psychological, and academic 
program indicators? 

 
It is important to note that the survey response rate was 75% among these students. It is typical 
for program evaluation surveys to be considerably shorter than the survey instrument used for 
this study, and typical response rates in the acceptable range are 25%-40%. The Bright Prospect 
participant response rate was over double that range. The very high response rate, to an 
unusually long survey, is itself a testimony to the dedication that Bright Prospect students feel 
toward the program and to the relationships that drive that loyalty.  
 
On rating program elements, survey respondents indicated their responses on a seven-point 
Likert scale, anchored by 1 (Disagree strongly) and 7 (Agree strongly). Positive responses on 
these items were categorized as a response in the range of 5 (Agree slightly) to 7 (Agree 
strongly). The neutral response of 4 (Neither disagree nor agree) was not considered a positive 
response for these items. Comparison items, on which respondents compared different agents or 
elements (e.g., parents versus staff), were anchored by 1 (Much lower or Much less) and & 7 
(Much higher or Much more).  Positive responses on these items were categorized as a response 
in the range of 4 (About the same) to 7 (Much higher or Much more). It is important to note that 
the mid value (About the same) was considered a positive response for these items given the 
context. Appendices 8 and 9 present survey response summaries by items and related indicators 
for high school students and college students, respectively.  
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High School Survey 
 

Key Findings:  High school students emphasized the relationships with Bright 
Prospect staff (characterized by trust, support, and 
expectations), as well as peer support, as the most important 
program throughputs. 

 

                         High school students highlighted enhanced connections, self-
confidence, proactive individual initiative, and proactive 
community initiative as the most notable outcomes of the 
program. 

 
 
Relationships 
 
Table 10 presents students’ perceptions of how Bright Prospect programming inputs and 
throughputs help them to achieve personal development. The throughputs of staff guidance (B1) 
and staff expectations (B2), in particular, are rated as highly important in affecting program 
outcomes and participants’ personal growth (92% and 99%, respectively). Additionally, peer 
support (B3) is rated as important by 90% of high school students.   
 

The most notable throughput sub-indicators are listed in Table 11. The highest survey ratings 
among high schools students were those related to Bright Prospect staff’s beliefs about students’ 
ability and expectations to attend college. Notably, 99% reported that Bright Prospect staff work 
to convince students that attending college is both possible and affordable (B1.2). In fact, 99% of 
high school students also reported that they believe that Bright Prospect staff members expect 
every student will go on to college and graduate (B2.1). Additionally, 98% of high school 
students indicated that staff members show them that they believe that the students will succeed 
(B2.6). Staff availability and commitment (B1.3) is characterized by staff members going out of 
their way to help students “with anything at any time,”  reported at 96%. Among high School 
students, 98% believe that Bright Prospect staff members trust them to make good decisions for 
their personal lives (B1.19). Thus, expectations, support, and trust underlie the interactions 
among students and staff, as the participants manage the challenges of preparing themselves, 
applying for college admission, and matriculating. 
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Table 10. Survey Results for Research Questions 2 and 3 by Main Throughput Indicator 
 

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

B1 Throughput: Staff counseling, 
guidance, and assistance 

332 296 89 6.24 

B2 Throughput: Staff expectations 344 339 99 6.80 

B3 Throughput: Peer support 146 130 90 6.23 

B4 Throughput: Post-secondary 
plan/application 

      216        192 
       

89 6.34 

B5 Throughput: Continued college 
support 

330 304 92 6.41 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
 
 
Table 11. Notable Throughput Sub-Indicators 
 

Indicator 
Number 

Indicator Statement 
 

# 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

B1.2 Bright Prospect staff works to 
convince students that attending 
college is both possible and 
affordable 

 
 
 

340 

 
 
 

335 

 
 
 

99 

 
 
 

6.79 

B1.3 Students know that Bright 
Prospect staff is available to 
them for anything at anytime 
Survey item: 
Bright Prospect staff members 
go out of their way to help me 
with anything at any time. 344 330 96 6.62 

B1.19 Staff provides counsel and trusts 
that students will make the right 
decisions independently. 
Survey item: 
Bright Prospect staff trusts me to 
make good decisions for my life 

 
 
 
 

346 
 

 
 
 
 

339 
 

 
 

 
 

98 
 

 
 

 
 

6.74 
 



Bright Prospect Evaluation Report, IIH, 2012 
 

 

p. 51 

Bright Prospect trusts my ability 
to make wise decisions for a 
successful academic life 

 
 

314 

 
 

299 

 
 

95 

 
 

6.55 

B2.1 Every student is expected to go 
to and graduate from college. 342 340 99 6.83 

B2.6 Staff continually reinforces the 
message that they believe in 
students’ intelligence, academic 
potential, life skills, and 
contribution to society 
Survey item: 
Bright Prospect staff shows me 
that they believe I will succeed 348 341 98 6.83 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
 
 
Agency and College Readiness 
 
Table 12 shows the four strongest outcome indicators regarding program outcomes among the 
high school students: Connections, Self-confidence, Proactive Individual Initiative, and Proactive 
Community Initiative. Key related output sub-indicators are depicted in Table 13. The high 
percentages of positive responses reflect the link between personal relationships and personal 
development that is at the heart of the Bright Prospect program’s effectiveness. A vast majority 
of students, 94%, reported caring and trusting relationships with peers or with staff (C1.3).  
 
Additionally, students’ self-agency is enhanced; they are empowered to believe themselves 
capable of success in college and beyond (C3). In particular, students believe that they have been 
transformed for the better (C3.11) and that they have taken challenging courses they otherwise 
would not have (C3.1). These personal developmental changes help prepare students for college 
and make them more likely to apply to—and be admitted to—more selective colleges that they 
might not have otherwise considered (see next section). 
 
In terms of proactive individual initiative (C4), students are inspired by the program to challenge 
themselves, and to recognize the positive changes that develop within them. In terms of proactive 
community initiative (C5), they commit to giving back to the community from which they 
came, in order to help others as they were helped (C5.4). Overall, the students reported that they 
are able to finish high school, then go to and finish college as stronger, more confident 
individuals who can relate well to others and be academically successful (C3). 
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Table 12. Survey Results for Research Question 1 by Main Output Indicator 
 

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 
 

C1 Output: Connections 317 297 94 6.46 

C3 Output: Self-confidence 312 287 92 6.28 

C4 Output: Proactive individual 
initiative 

302 277 92 6.41 

C5 Output: Proactive 
community initiative 

308 280 91 6.36 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale.  
 
 
Table 13.  Notable Output Sub-Indicators 
 

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

C1.3 Students value open, honest, 
caring, and trusting 
relationships with people 

317 297 94 6.46 

C3.1 Students take challenging 
courses they would not have 
otherwise taken 

303 258 85 6.12 

C3.11 Students believe they have 
transformed for the better 
intellectually, academically, 
psychologically, and socially 

309 273 88 6.18 

C5.4 Students are committed to 
giving back to their 
community 

306 284 93 6.40 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
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College/Alumni Survey 
 
 

Key Findings:  Similar to high school students, college students also emphasized 
the relationships with Bright Prospect staff (characterized by 
trust, support, and expectations), as the most important 
program throughputs.  In contrast, peer support was not rated 
as highly by the college students. 

 

                         As with high school students, college students highlighted 
personal growth and development (namely, connections, self-
confidence, proactive individual initiative, and proactive 
community initiative) as the most notable outcomes of the 
program.  In addition, college students indicated that college 
readiness was an important program outcome. 

 
 
 
Relationships 
 
College/alumni’s perceptions of those aspects of Bright Prospect programs and services that had 
the most positive effects are shown in Table 14. Supportive and trusting relationships with Bright 
Prospect staff in terms of guidance/assistance (B1) and expectations (B2) are considered 
important by the college students. They also considered important the support given by staff 
during the college planning and application process (B4) and in college (B5). In contrast, peer 
support (B3) in college was not rated as highly (68%).   
 
Among the key sub-indicators reported in Table 15, the belief of the staff that students can and 
will go to college  (B1.2) and the accessibility of staff in response to student needs (B1.3) are 
rated highly, 98% and 97%, respectively. In particular, 98% of college students believed that 
Bright prospect staff members trust that the students will make the right decision independently 
(B1.19). Additionally, 98% of college students expressed that the staff show them that they 
believe that the students will succeed (B2.6). 89% of college students trust Bright Prospect staff 
to handle their most sensitive personal issues (B1.7), and 97% believe these issues will be treated 
with confidentiality by the staff (B1.9).  In fact, 86% of college students and alumni regard 
Bright Prospect staff members like family.   
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Table 14. Survey Results for Research Questions 2 and 3 by Main Throughput Indicator 
 

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

B1 Throughput: Staff counseling, 
guidance, and assistance 

285 260 91 6.32 

B2 Throughput: Staff expectations 283 258 91 6.37 

B3 Throughput: Peer support 68 46 68 5.56 

B4 Throughput: Post-secondary 
plan/application 

284 269 97 6.65 

B5 Throughput: Continued 
college support 

233 192 82 5.82 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
 
 
Table 15. Notable Throughput Sub-Indicators 
 

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

B1.2 Bright Prospect staff works to 
convince students that 
attending college is both 
possible and affordable 

288 282 98 6.78 

B1.3 Students know that Bright 
Prospect staff is available to 
them for anything at anytime 

292 282 97 6.66 

B1.7 Students feel that they can 
trust Bright Prospect staff 
with their toughest and most 
sensitive challenges 

266 236 89 6.05 

B1.9 Students know that their most 
personal concerns will be 
treated with respect and 
confidentiality by the Bright 
Prospect staff 

286 277 97 6.70 
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B1.10 Students feel that the 
connection they have with 
Bright Prospect staff is among 
the closest they have with 
anyone. 
Survey item: Bright Prospect 
staff members are like family 
to me. 

292 250 86 6.11 

B1.19 Staff provides counsel and 
trusts that students will make 
the right decision 
independently. 

290 284 98 6.74 

B2.1 Every student is expected to 
go to and graduate from 
college. 

283 282 99 6.90 

B2.6 Staff continually reinforces 
the message that they believe 
in students’ intelligence, 
academic potential, life skills, 
and contribution to society 

292 286 98 6.83 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
 
 
Agency and College Readiness 
 
Table 16 below indicates that, similar to high school students, among college students and 
alumni, there are four main outcome indicator categories: Connections, Self-Confidence, 
Proactive Personal Initiative and Proactive Community Initiative.  Additionally, High School 
Success (C6) is an additional main indicator of program output for college students and alumni.   
 
Table 17 presents notable sub-indicators of these program outputs. The top-rated sub-indicator 
categories again have high percentages in personal and intellectual transformation and 
development (C3.11), and in commitment to give back to the community (C5.1), 90% and 91%, 
respectively. In addition, as with high school students, developing trust-based personal 
relationships (C1.4) was rated highly (88%).  Broadening cultural experiences (C1.5) is highly 
rated as well (95%).  In terms of college readiness, 82% of college students reported taking more 
challenging courses, including AP and Honors, as a result of Bright Prospect (C6.3). 
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Table 16. Survey Results for Research Question 1 by Main Output Indicator 
 

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

C1 Output: Connections 292 267 91 6.29 

C3 Output: Self-confidence 280 250 89 6.20 

C4 Output: Proactive individual 
initiative 

277 221 80 5.78 

C5 Output: Proactive community 
initiative 

280 255 91 6.29 

C6 Output: College Readiness 275 233 85 5.96 
aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
 
Table 17. Notable Output Sub-Indicators 
  

Indicator 
Number 

Indicator Statement # 
Responses 

# Positivea 
Responses 

% Positive 
Responses 

Mean 

C1.4 Students create open, honest, 
caring, and deeply trusting 
relationships with Bright 
Prospect staff and/or crews. 

292 257 88 6.22 

C1.5 Students participate in cultural 
experiences 

292 276 95 6.37 

C3.11 Students believe they have 
transformed for the better 
intellectually, academically, 
psychologically, and socially 

282 255 90 6.25 

C5.1 Students are committed to 
giving back to their community 

280 255 91 6.29 

C6.3 Students complete more 
challenging courses (honors/AP) 

272 222 82 5.87 

aPositive responses were classified as either a 5, 6, or 7 (4, 5, 6, or 7 for comparison items) on a 
1-7 Likert scale. 
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C.  Quantitative Findings – Quasi-Experimental Study 
 
A number of key findings emerged from the analysis of the quantitative data provided by PUSD 
on all graduates of Pomona, Ganesha and Garey High Schools for the graduating classes of 
2000-2011. This data was supplemented with college-going data for these students provided by 
the National Student Clearinghouse.  
 
The quasi-experimental quantitative analyses compared PUSD students who participated in 
Bright Prospect with a matched control group of PUSD graduates who did not participate in 
Bright Prospect).  These analyses were undertaken in order to investigate the following 
evaluation question: 
 

Question 1:  What is the effect of Bright Prospect program participation on students’ high 
school performance, high school graduation, college attendance, and college 
persistence? 

 
High School Performance and College Readiness 
 

Key Finding:  Bright Prospect students perform better on standardized tests 
than their matched control group. They also take more 
challenging coursework, including 81% more Advanced 
Placement (AP) courses and 34% more Honors courses. Bright 
Prospect students also complete A-G courses (required for 
admission to UC and CSU) at a higher rate than students in the 
control group. 

 
A number of performance indicators were compared for students who participated in Bright 
Prospect to students in the matched control group who did not participate in Bright Prospect. As 
described in the Methods section above and as further discussed below, the selection of control 
group students matched to Bright Prospect students included matching based on equivalent 9th 
grade CST scores, GPA and AVID participation.  Thus, differences in CST scores at the 11th 
grade are a strong indicator of the effects of the Bright Prospect Program.   
 
Academic performance indicators analyzed included scores on junior year California Standards 
Tests (CST) in Math and English Language Arts (ELA) and on the California High School Exit 
Examination (CAHSEE), as well as the number of honors and AP courses taken, and student 
completion of A-G requirements. Across every one of these indicator categories, students who 
participated in Bright Prospect outperformed students in the control group (see Tables 18, 19, 
and 20). This is particularly significant because the Bright Prospect program does not incorporate 
tutoring or other academic preparation and instead encourages students to seek their own 
resources for academic assistance, including their teachers, crew members, other friends, etc.  
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Bright Prospect believes this approach helps prepare students for their college experience where 
seeking assistance when needed will often make the difference between their success and failure. 
 
 
Table 18.  Junior Year CST Math/ELA Scores for Bright Prospect versus Control Group  
 

Test     Bright Prospect   Control        t p D 
 Number Mean Std Dev Number Mean Std Dev    
CST Math 274 323.2 63.5 268 303.7 68.5 3.44 .001 .30 
CST ELA 277 387.1 42.1 268 370.4 51.9 4.13 <.001 .35 

 
 
Table 19.  CAHSEE Math/ELA Scores for Bright Prospect versus Control Group  
 

Test Bright  Prospect   Control  t p D 
 Number Mean Std Dev Number Mean Std 

Dev    

CAHSEE 
Math 

265 420.4 26.1 277 409.8 29.0 4.45 <.001 .38 

CAHSEE 
ELA 

265 407.4 23.1 277 401.7 25.1 2.74 .006 .24 

 
Specifically, on their junior year CST Math test, Bright Prospect students scored 20 points higher 
than students in the control group, and 17 points higher on their junior year CST ELA test (see 
Table 18). They also scored an average of 10 points higher on the CAHSEE Math test, and 6 
points higher on the CAHSEE ELA test than students in the control group (see Table 19). (Note 
that the CAHSEE test is first administered at the end of 10th grade, and then re-administered in 
subsequent years for students who did not pass in earlier years.)  All of the effect sizes4 (d) for 
these findings are of at least medium strength (Cohen, 1988). 
 
 
Table 20.  Honors and AP Courses Taken by Bright Prospect versus Control Group Students 
 
Course Type Bright Prospect Control  t p D 

 Number Mean Std Dev Number Mean Std Dev    
Honors 279 7.9 4.5 276 5.9 5.2 4.78 <.001 .41 

AP 279 9.8 4.8 276 5.4 4.8 9.88 <.001 .92 
 
 
Looking at the total number of Honors and AP courses taken over their high school careers, 
Bright Prospect students take an average of 2.0 more honors courses (34% more) and 4.4 more 

                                                 
4 Cohen’s d is an index of effect size, or the magnitude of differences between groups, taking into account how 
variable scores are within the groups. A d of at least 0.25 is considered to be practical in educational settings (Slavin, 
1990). 
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AP courses (81% more) than students in the control group (see Table 20). All of the effect sizes5 
(d) for these findings are of at least medium strength (Cohen, 1988), with that for AP courses 
being extremely high (d = .92). These are very powerful findings indeed, representing the level 
of challenge and achievement that Bright Prospect students take on. 
 
As junior year CST scores may have been highly dependent on CST scores from prior years, a 
similar analysis was next performed, in which Freshman year CST scores were taken into 
account. This was done in order to tease out whether Junior year CST score differences could be 
attributed to an impact of Bright Prospect rather than to differences on Freshman year CST 
scores. Importantly, even when taking Freshman CST scores into account, Bright Prospect 
students still achieved higher Junior CST scores than students in the control group; Math: 
F(1,492) =  24.40, p < .001; ELA: F(1,499) = 14.30, p < .001. This is a particularly important 
finding, as it suggests that even after accounting for students’ prior standardized test scores 
(which are typically relatively stable over time without an intervention such as Bright Prospect), 
students in Bright Prospect outperform students who are not in the program. Of course, there are 
other factors which could at least partially explain the performance differences. However, given 
that Freshman CST scores are highly correlated6 with Junior CST scores (Math: r = .43, p <.001; 
ELA: r = .43, p < .001), it is noteworthy that Bright Prospect participation emerges as having 
additional potential impact on these high school performance indicators.  Furthermore, this result 
is achieved despite the fact that the Bright Prospect Program does not include formal tutoring or 
other academic programming.  Rather, Bright Prospect encourages students to accomplish this on 
their own and with the support (and peer-tutoring) of their crew members. 
 
Bright Prospect students complete A-G course requirements at a significantly higher rate (89%) 
than students in the matched control group (58%), ! 2(1) = 66.73, p < .001, Odds Ratio = 5.8. A-G 
courses are required for high school students to be eligible for admission to the University of 
California or to the California State University.  A-G requirements include: 
 

A. History ................................2 yrs. 
B. English ................................4 yrs. 
C. Mathematics ........................3 yrs. including Algebra, and 2- and 3-dimensional geometry 
D. Laboratory Science  ............2 yrs. including of biology, chemistry or physics 
E. Foreign Language: ..............2 yrs. of the same foreign language 

                                                 
5 Cohen’s d is an index of effect size, or the magnitude of differences between groups, taking into account how 
variables scores are within the groups. A d of 0.25 is considered to be practical in educational settings (Slavin, 
1990). 
6 The correlation measure, r, is an index of the linear association between scores. This index ranges from -1 to +1. 
An r of +1 indicates a perfect positive linear association; that is, Freshman CST scores are associated with a certain 
Junior CST scores 100% of the time, and the relationship between these sets of scores are perfectly linear (e.g., a 10-
point increase in a Freshman CST score is always associated with a 20-point increase in a Junior CST score). A 
correlation of -1 would indicate a perfectly negative linear association (e.g., a 10-point increase in a Freshman CST 
score is always associated with a 20-point decrease in a Junior CST score). It is very rare to have a perfect 
correlation (r = -1 or r = +1) with real data. 
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F. Visual & Performing Arts ...1 yr. 
G. College Prep Elective ..........1 yr. from an additional A-F course 

 
Given that student gender, ethnicity, and socio-economic status may also have an impact on A-G 
completion, we followed up the A-G analysis with a logistic regression, in order to tease out the 
impact of Bright Prospect, beyond the potential impact of these other student characteristics on 
whether students complete A-G courses. The impact of Bright Prospect participation remained 
significant, even when taking differences due to student gender, ethnicity, and SES into account, 
Wald = 55.08, p < .001, Odds Ratio = 5.5. These findings serve to highlight the fact that Bright 
Prospect staff instills a higher expectation for achievement in participating students, namely 
completing high school courses that are necessary to be admitted to a UC or CSU. 
Accomplishing this goal raises their belief in their abilities, and encourages them to shine 
academically in high school and continue into and through college.  Furthermore, these types of 
achievements better prepare students to succeed in the college academic setting. 
 
 
College Attendance 
 

Key Finding:  Bright Prospect students attend college at a higher rate than 
students in the control group, 100% versus 82%. They also attend 
selective colleges at more than double the rate and private 
colleges at nearly triple the rate. 

 
 
College attendance and persistence rates were examined in a number of ways. First, Bright 
Prospect students were compared to the control group students overall. Next, we broke down the 
groups into two cohorts: (1) those students who graduated high school between 2003 and 2008 
(corresponding to the time period in which Bright Prospect offered only the Scholar Support 
Program), and (2) those students who graduated high school between 2009 and 2011 
(corresponding to the time period in which Bright Prospect offered both the Scholar Support 
Program and the Academy). Each of these analyses was broken down by the type of college 
attended, including: 

·  2-year vs. 4-year schools  
·  Community College, Cal State, Other State School, UC, Private College  
·  Selective Schools  

 
Finally, results were broken down for different demographic subgroups, including gender, 
ethnicity, and SES. 
 
Students in Bright Prospect and the matched control group both attended college at high rates. 
However, Bright Prospect students were found to matriculate to college at a significantly higher 
rate (100%) than control group students (82%), !2(1) = 24.09, p < .001. This trend also held true 



Bright Prospect Evaluation Report, IIH, 2012 
 

 

p. 61 

when college matriculation rates were analyzed by program cohort. Bright Prospect students 
were found to matriculate to college at a higher rate than control group students in the 2003-2008 
(i.e., SSP only) cohort (100 vs. 87%), !2(1) = 25.20, p < .001; and the 2009-2011 (i.e., SSP & 
Academy) cohort (100% vs. 75%), !2(1) = 67.97, p < .001. These findings imply that through 
Bright Prospect, high-potential students who can, and indeed should, attend college, are being 
provided the resources and support that they need to ensure that college attendance is an 
absolute. 
 

Key Finding:  80% of Bright Prospect students attend 4-year colleges compared 
to just 49% of students in the control group.  

 
 
The types of schools to which students matriculated were compared between Bright Prospect 
students and control group students. Bright Prospect students were found to attend 4-year 
colleges at a significantly higher rate (80%) than control group students (49%), !2(1) = 31.231, p 
< .001. Furthermore, while only 20% of Bright Prospect students attended 2-year colleges, 29% 
of control group students attended them, although this difference was not statistically significant. 
While 18% of control group students did not matriculate to college, every Bright Prospect 
matriculated.  It should also be noted that a handful of control group students (roughly 4%) 
attended colleges identified as for-profit schools. These students were removed from further 
analyses. See Figure 6 for a breakdown of these matriculation percentages. 
 
 
Figure 6.  College Attendance by Type of School (Overall, 4-Year, and 2-Year) for Bright 
Prospect and Control Group. 
 

  
Note: The star represents a statistically significant difference. Of the control group students, 4% 
(not included in graph) attended a for-profit college. 
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As seen in Figure 7, Bright Prospect students attended private colleges at nearly three times the 
rate (37%) than that of students in the control group (13%), !2(1) = 11.18, p < .001. While 
differences in attendance rates for community colleges, Cal State schools, and UC schools were 
not statistically significant, it should be noted that in this dataset Bright Prospect students 
attended Community Colleges at a lower rate (15%) than control group students (26%), and 
attended UC schools at a higher rate (27%) than control students (19%). There was almost no 
difference in the percentage of Bright Prospect students (20%) and control students (21%) who 
attended Cal State schools. In addition, a very small number of students (roughly 2% of both 
Bright Prospect and control group students) attended public universities outside of California 
(these statistics are not included in the figures due to the very low percentages). 
 
We next examined college selectivity, based on US News and World Report’s list of the top 50 
national universities and top 50 liberal arts colleges in the country. Results of this analysis 
revealed that Bright Prospect students were found to matriculate to highly selective colleges at 
over twice the rate (35%) than that of control group students (16%), !2(1) = 15.14, p < .001. 
College selectivity was also examined in a logistic regression analysis, in order to control for 
gender, ethnicity, and SES. After taking differences dues to these demographics into account, 
Bright Prospect students were still significantly more likely to attend selective colleges than 
students in the control group, Wald = 16.14, p < .001, Odds Ratio = 2.49. Thus, not only does 
Bright Prospect ensure that high achieving students do in fact attend college, but the staff 
provides the resources and support necessary for students to understand and take advantage of a 
fuller range of options for college. 
 
Figure 7. College Attendance by Type of School (Community College, Cal State, Other State, 
UC, Private) and Selectivity for Bright Prospect and Control Group. 
 

 
Note: The star represents a statistically significant difference. 
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College matriculation was next examined for different demographic groups, including gender, 
ethnicity, and free/reduced lunch eligibility. As seen in Figure 8, significant differences in 
college attendance rates were found for females (Bright Prospect = 100%, Control = 79%, ! 2 = 
17.70, p < .001) and males (Bright Prospect = 100%, Control = 86%, ! 2 = 7.34, p = .007). This 
finding indicates that Bright Prospect is equally effective with both genders, with both male and 
female participants matriculating at higher rates than those in the control group. Additionally, 
Bright Prospect students who identify as Hispanic are more likely to attend college (100%) than 
control group students (80%), ! 2 = 20.49, p < .001. Finally, it was also found that Bright Prospect 
students who were eligible for free/reduced lunch attended college at a higher rate (100%) than 
those in the control group (82%), !2(1) = 18.58, p < .001. The findings for the Hispanic and 
socioeconomically disadvantaged student subgroups mimic the overall findings, implying that 
Bright Prospect’s success is particularly pronounced for these subgroups of students. No other 
statistically significant differences by ethnicity were uncovered.  
 
 
Figure 8. College Attendance Rates for Males, Females, Hispanic/Latino Students, and Students 
Eligible for Free/Reduced Lunch in Bright Prospect and Control Group. 
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In order to tease out these subgroup differences in a potentially more meaningful way, we looked 
at the same comparisons for 4-year colleges only. The results of this analysis can be found in 
Figure 9.  
 

Key Finding:  80% of Bright Prospect male students attend 4-year colleges 
compared to just 44% of male students in the control group.  

 
 
The results were striking, particularly for males, with 80% of Bright Prospect males attending 4-
year colleges, compared to only 44% of males in the control group, !2(3) = 28.99, p < .001. The 
results were statistically significant, though not as dramatic, across many other categories as 
well, including for Bright Prospect females (79% versus 72% of control group females; !2(2) = 
6.12, p = .05), Hispanic/Latino students (79% versus 58% of control group; !2(3) = 26.78, p < 
.001), and free/reduced lunch eligible students (79% versus 62% of control group; !2(2) = 19.35, 
p < .001). Interestingly, Bright Prospect students who were not eligible for free/reduced lunch 
also attended 4-year colleges at higher rates (85%) than those in the control group (51%), !2(3) = 
10.83, p < .01. 
 
 
Figure 9. Four-Year College Attendance Rates for Males, Females, Hispanic/Latino Students, 
and Students Eligible/Ineligible for Free/Reduced Lunch. 
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Key Finding:  After accounting for gender, ethnicity, and free/reduced lunch 
eligibility, the odds of Bright Prospect students matriculating to 
college are three times the odds of students in the control group. 

 
 
Finally, the demographic variables were entered into a binary logistic regression analysis, 
comparing Bright Prospect participants and control students on whether they attend college. The 
results of this analysis indicate that after accounting for differences in matriculation rates due to 
gender, ethnicity, and free/reduced lunch eligibility, Bright Prospect students are significantly 
more likely to matriculate to college than students in the control group, Wald = 23.97, p < .001, 
Odds Ratio = 3.3. This is a particularly important finding, as it makes clear the magnitude of 
impact that Bright Prospect has on participating students beyond demographic factors. 
 
 
College Persistence & Graduation 
 

Key Finding:  Preliminary and descriptive results indicate that Bright Prospect 
students are persisting in college at higher rates than students in 
the control group. They are also graduating from 4-year colleges 
at twice the rate of students in the control group.  

 
 
As seen in Figure 10, Bright Prospect students appear to be staying in college at higher rates than 
students in the control group. In order to assess the impact of the Academy program in particular, 
a descriptive analysis of the college retention rates of the high school graduating classes of 2009 
and 2010 was undertaken. The results were also broken out by the type of college attended, and 
it should be noted that 100% of Bright Prospect students persisted in all college categories. The 
analysis revealed that Bright Prospect students who graduated in 2009 stayed in college at a 
higher rate than control students, even after 2 years (100% versus 84% for control group 
students). This is particularly true for students attending private colleges, where 100% of Bright 
Prospect students are persisting at the two-year mark, while only 75% of control group students 
persist after two years. All students in both Bright Prospect and the control group who graduated 
high school in 2010 were found to be persisting in college at the end of the first year, across all 
school types, subject to the caveats concerning the control group noted in the following 
paragraph. 
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Figure 10. Second-Year Persistence Rates by College Type for the High School Class of 2009 
(Bright Prospect and Control Group) 
 

 
 
 
There are two important points to note about this particular descriptive analysis. First, data for 
the control group had to be calculated based on college entry and exit years provided by PUSD. 
Thus, caution should be used when interpreting these results, particularly for the class of 2010. 
Although 100% of control students are listed as persisting through the first year of college, we do 
not know the percentage of students who will continue to pursue a second year. Thus, college 
persistence in this case only implies that students completed a year of coursework; not that they 
actually continued on in their studies beyond the first year. On the other hand, Bright Prospect 
has determined that 100% of its students from the class of 2010 continued in their second year of 
college.  Second, it must be noted that the number of students in the control group was very 
small in this analysis, particularly those who graduated in 2010 (29, compared with 75 Bright 
Prospect students). As an example, only 4 control group students attended a highly selective 
college, whereas 25 Bright Prospect students did. As such, these findings may not be as 
representative of the real effects of Bright Prospect as other findings provided in this report. On 
the other hand, it provides additional evidence of the fact that more Bright Prospect students are 
attending, and persisting at, selective schools. 
 
Finally, college graduation was examined as an outcome of interest. Although the data received 
from PUSD are limited with regard to this particular outcome, due mainly to the fact that many 
students in the sample would not be expected to have already graduated from college, a 
descriptive analysis was used for the graduating classes of 2004 through 2007 which represented 
potential college graduation between 2008 and 2011 (see Figure 11). As with the college 
persistence findings, caution should be exercised when interpreting these findings. It is possible 
that the Bright Prospect students in the graduating classes of 2004 through 2007 represent a 
significantly higher academic profile than those control students who graduated in the same 
years; thus, it is difficult to determine the overall validity of the comparative element of the 
analysis. Future evaluation activities should seek to analyze college graduation rates for Bright 
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Prospect students over time, controlling for year of graduation in addition to academic profile. 
However, it can still be seen that Bright Prospect students are graduating from college at 
extremely high rates (88% across the entire sample included in this analysis), regardless of the 
comparative element. 
 
Figure 11. College Graduation Rates for High School Classes of 2004-2007 Bright Prospect 
Versus Control Group 
 

 
 
 
Longitudinal Study 
 
The longitudinal analysis compared overall college attendance, as well as, 4-year college 
attendance for the years 2000-2011. This set of analyses looked at both the rates of college 
attendance for high school graduates from Garey, Ganesha, and Pomona High Schools overall, as 
well as, the percent of college-bound students attending 4-year colleges (see Table 21). While the 
results of some of these analyses were suggestive, particularly around a potentially strong 
upward trend in 4-year college attendance since the inception of the Academy of Young Scholars 
(2009-2011), the overall rates across the schools had a high degree of variability, and a 
significant trend was not uncovered. 
 
  

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

2004 2005 2006 2007

Graduation Year

Bright Prospect

Control



Bright Prospect Evaluation Report, IIH, 2012 
 

 

p. 68 

Table 21. Overall college attendance and 4-year college attendance from 2000-2011 
 

Year 
# in 

Class 
Attending College 

 

Attending 4-Year 
College 

% of College-
Bound Students 

Attending 4-Year 
College 

Year 
# in 

Class 
# Attending 

College 
% Attending 

College 

# Attending 4-
Year College 

(%) % 

% of College-Bound 
Students Attending 

4-Year College 
2000 942 577 61.2% 149 15.8% 25.8% 
2001 1211 810 66.9% 257 21.2% 31.7% 
2002 1203 769 64.0% 237 19.7% 30.8% 
2003 1288 767 59.5% 261 20.3% 34.0% 
2004 1344 816 60.7% 193 14.4% 23.7% 
2005 633 379 59.9% 80 12.6% 21.1% 
2006 1017 614  60.4% 166 16.3% 27.0% 
2007 909 579 63.7% 129 14.2% 22.3% 
2008 990 638 64.4% 163 16.5% 25.5% 
2009 1091 715 65.5% 192 17.6% 26.9% 
2010 1020 607 59.5% 189 18.5% 31.1% 
2011 1085 558 51.4% 234 21.6% 42.0% 
 
 
It is expected that more significant findings may be documented in future studies, as the current 
findings are limited due to a number of factors, including: 

·  The high amount of missing data in the PUSD data set, particularly for the 2000-2002 
cohort. 

·  The much larger Bright Prospect cohorts once the Academy was introduced (i.e., the 
cohort sizes for 2010 & 2011 were more than double those of 2009. 

·  Impact on such a broad scale (i.e., the district level) can be extremely difficult to detect, 
as the variance in the data can be attributed to a number of factors at play in the district 
programs, beyond the potential impact of Bright Prospect. 

 
Because of the much larger scale-up of Bright Prospect activities and cohorts since the inception 
of the Academy program, future evaluation activities should still seek to address this 
longitudinal, broader cultural aspect of Bright Prospect’s impact on PUSD. In addition, any 
future studies should seek to methodically to control for other potential influences on college-
going rates, including broader social and economic trends and considerations. Future studies 
taking a longitudinal approach would thus do well to seek to control for factors that account for 
the variation in overall college attendance rates, in order to better understand the true nature of 
the broader impact of Bright Prospect at the district level.
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VI.    TRIANGULATED FINDINGS AND CONCLUSIONS  
 

The previous sections have provided an in-depth review of the impact that Bright Prospect has 
on its students based on the original research questions proposed in the evaluation, as well as the 
methodological strategies used to answer those research questions. The following section will 
serve to highlight the role that Bright Prospect plays in the lives of those who take part in this 
often life-changing program, based on findings that transcend the individual questions and 
methods discussed above. These findings correspond to the logic model presented previously 
(see Figure 4 above). 
 
 
Program Inputs 
 

·  As the current evaluation focused mainly on program outcomes, the logic model assumes 
that program participants are receiving the inputs of Bright Prospect programming. Thus, 
program participation serves as proxy for the program inputs. This assumption is also 
embedded within the matched control group findings, as the only difference between the 
treatment and control groups is, presumably, Bright Prospect participation. Thus, while 
programs inputs were not directly examined in this evaluation, they are present as an 
assumption, as well as, the defining factor of the quasi-experimental study. 

 
 
Relationships with Bright Prospect Staff & Students 
 

·  Trusting relationships between Bright Prospect students and staff emerged as one 
of, if not the most important factor in the Bright Prospect experience. Across focus 
groups and survey responses, Bright Prospect participants consistently report that they 
have incredibly strong bonds with the staff, and that they have been able to form trusting 
relationships with them. This trust is a key factor in the development of their 
psychological and social capital. 

 
·  The Bright Prospect staff members are consistently talked about as entirely 

committed, and indeed devoted, to the success of their students.  In the focus groups 
and in response to written open-ended questions participants mentioned time and again 
the high level of commitment and caring given them by staff members as the norm.   
Easy access, availability at almost any hour, and non-judgmental support and assistance 
are freely given to students with academic, personal and social concerns.  

 
 
Agency (Psychological & Social Capital) 
 

·  Bright Prospect participants report that they have become transformed as human 
beings as a result of their participation in the program.  Students state that they are 
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better people, having changed academically, personally and socially.  They say they are 
stronger, more focused students.  They are more open, more able to relate well to new 
people, they are willing to take on challenges and engage in new experiences.  They 
develop a commitment to give back to their community after college, in order to help 
others as they have been helped.  They take on leadership roles in school and community 
activities, and try to engage their peers in Bright Prospect programming. 

 
 
College Readiness 
 

·  Bright Prospect students believe that they are more competent students, and 
demonstrate this on standardized tests.  Survey results suggest that Bright Prospect 
students believe that they are more competent students because of Bright Prospect (89% 
of high school respondents and 88% of college respondents). This is demonstrated in the 
fact that Bright Prospect students score, on average, 20 points higher on their junior year 
CST Math exam, and 17 points higher on their junior year CST ELA exam than a 
matched control group. Bright Prospect students also score, on average, 10 points higher 
than the control students on the CASHEE Math exam and 6 points higher on the 
CASHEE ELA exam, even though most of them take it in 10th grade, only one year after 
entering the Bright Prospect program.  
 

·  Bright Prospect students report that Bright Prospect staff members have high 
expectations for them, which increases their expectations for themselves. Bright 
Prospect students enroll in an average of 4.4 (81%) more AP courses than equivalent 
non-Bright Prospect students in the control group – an average of 9.8 AP courses 
throughout their high schools years as compared with 5.4 courses for non-Bright Prospect 
students. Students interviewed reported that they enrolled in more honors and AP courses 
than they otherwise would have, because of their participation in Bright Prospect and 
specifically the encouragement they received from Bright Prospect staff to enroll in more 
challenging courses. Additionally, they report that their success in those courses (they 
maintained or improved their grades while in Bright Prospect) increased their confidence 
in their ability to succeed in a rigorous college environment. 

 
·  Students report that Bright Prospect staff members are always ready to assist with 

the college application and admission process, or even with a personal crisis. Bright 
Prospect students expressed great satisfaction with the regular communication between 
Bright Prospect staff and students. The program provides students with knowledge of 
how to best utilize college resources, including, counseling, tutoring, internships, and 
professors. 
 

·  Bright Prospect provides activities to prepare its students for college life, not limited 
to academics only. Students reported feeling greatly appreciative of such events as the 
transition workshops and retreats that Bright Prospect hosts for college-bound high 
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school seniors. They also reported enjoying many field trips that provided them with 
cultural experiences such as museums, plays, and symphonies. 

 
 
College Attendance & Persistence 
 

·  College attendance rates for Bright Prospect students are higher than other high-
performing PUSD students. That is, when enrolled and engaged in Bright Prospect 
programming, all (100%) students attend college, as opposed to a matched control group 
of non-BP Bright Prospect students (82%). This is in no small part due to the 
expectations that Bright Prospect inculcates in its participants that they will attend – and 
graduate from – four year colleges, as well as to Bright Prospect’s assistance with 
application process, specifically essays, filling out forms, financial aid, and college 
selection. Moreover, Bright Prospect provides guidance for family members in 
understanding the college application process, and gives personalized emotional, and in 
some cases, financial support for students and their families. Perhaps as important as this 
tangible assistance is, it may be the intangible boost of confidence given to students that 
is the most important factor in their college going and persistence.  Bright Prospect staff 
truly believes in students’ ability to succeed (on a survey, 98% of respondents agreed 
with the statement, “Bright Prospect staff members show me that they believe I will 
succeed). Bright Prospect also sets up meetings at its office for students to speak with 
college recruiters, college campus visits for participants, and discussions with current 
Bright Prospect college students who share their experience with their younger peers. 
 

·  College attendance across all subgroups was higher among Bright Prospect 
students. Bright Prospect students attend more highly selective colleges (50 top 
liberal-arts colleges and 50 top universities). Students surveyed indicated that without 
Bright Prospect’s help, they would either not have been able to attend college or would 
have been limited as to their college choices. They felt that this was because they did not 
understand the process of preparing themselves academically for college, nor have the 
insight or resources to overcome the nuts and bolts challenges of the application process, 
nor have the knowledge required to determine for which colleges they may qualify. A 
notable example is that, while only 79% of female non-Bright Prospect high performers 
attended college, 100% of females in Bright Prospect attended college. They stated that 
without the help of Bright Prospect, they would not have been able to convince their 
families to let them attend college in general and, specifically, highly selective 
colleges that were away from home. Overall, Bright Prospect students attend private 
colleges at nearly three times the rate (37%) of the matched group of control students 
(13%) and highly selective colleges at over twice the rate (35%) of control group students 
(16%). 
 

·  College persistence and graduation rates for Bright Prospect students are also 
higher.  All Bright Prospect students (100%) are persisting in college across all the 
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college categories. Bright Prospect students who graduated in 2009 stayed in college at a 
higher rate than control group students, after 1 and 2 years. This was particularly true for 
students attending private colleges, where 100% of Bright Prospect students are 
persisting at the second-year mark, while only 75% of control group students persist after 
two years. Most students reported feeling satisfied with the continuing college resources 
provided by Bright Prospect. Some also reported feeling that the level of communication 
from Bright Prospect to college students decreased over their college career and 
expressed a wish to keep in closer communication throughout their college years. 

 
 
Conclusions 
 

Conclusion:    Through participation in Bright Prospect, trust and expectations 
manifest as the conduit through which students build social and 
psychological capital, and, thereby, convert college attendance, 
persistence, and graduation among participating students from a 
dream to reality. 

 
 
The Bright Prospect program and its highly dedicated staff provide participants with a carefully 
planned series of experiences and support services that guide the students through high school, 
through the college and financial aid application procedures, and through college. The high 
expectations of the staff for the students, and the continuously encouraging confidence that 
college is accessible transfers to the students themselves, who become more secure in their own 
capabilities and believe that college is well within their grasp. The staff provide the necessary 
tools and the students learn to utilize them by their own efforts, to succeed academically, gain 
social and psychological capital, to broaden their horizons and prepare for the future. The 
strongly trusting nature of the staff-student relationships provides impetus for student success. 
All Bright Prospect high school students go to college. What’s more, they stay, and most 
graduate. 
 
Students are intensely loyal to Bright Prospect and freely express their gratitude and appreciation 
for the assistance and opportunities they have received. Over 75% of the students responded to 
the on-line surveys, which represents a notably high percentage as compared with average survey 
response rates. Strong peer support is also characteristic of the program. Participants frequently 
mention their desire to engage in community service activities, to “give back” as they have been 
helped. 
 
Overall, the effects of Bright Prospect on the academic and personal lives of the students are 
clearly positive and life changing. The importance of trusting and supportive relationships is 
emphasized and their linkage to agency is supported by both qualitative and quantitative data. 
Bright Prospect offers potentially transformative effects for students academically and 
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personally. Even the least exciting results are still suggestive of program success in achieving 
student academic outcomes. Students are personally transformed, and their lives and futures are 
dramatically changed in ways that open possibilities to bright prospects they may not have even 
considered otherwise, much less known how to access, or followed through with applying, 
attending, and persisting. These outcomes hold true across all subgroups – females and males, 
socio-economically disadvantaged, and Hispanic/Latino.  
 
In terms of academic success, 100% of Bright Prospect high school seniors graduate from high 
school, apply to colleges, are accepted to colleges, indeed attend college, and persist at least 
through the end of year one of college7. Their colleagues at PUSD graduated high school at rates 
of 71% and 77% in 2010 and 2011, respectively.  
 
Students rate staff dedication to and concern for their well-being and success just as high as their 
own parents’ dedication to them. They consistently report that Bright Prospect staff members 
believe in them, expect them to succeed, and go beyond the call of duty to support and empower 
their success, and they identify this factor as the greatest contribution to their success.  
 
Program fidelity among both staff and students is inordinately high. Students’ loyalty to the 
program ensures their full participation in all program aspects and is associated with their 
success. The student survey response rate of 75% is a strong indicator of this loyalty, as are the 
survey results themselves, and the high rate of students’ post-program participation in Bright 
Prospect. These factors all evidence students’ deep commitment and gratitude to the program and 
their desire to give back to Bright Prospect and their community.  
 
 

 “ It changed my life… when I was a junior in high school. It opened the 
door for a private college education, a full ride education that I never knew 

was accessible to me.  I am forever grateful for that opportunity that has 
since opened many others.  I would not be where I am today if it were not 

for the opportunities that Bright Prospect provided me six years ago.”  
~ College Student Participant  

 
 
  

                                                 
7 The study was not able to obtain persistence data for subsequent years. 
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VII.   RECOMMENDATIONS 
 
Program Refinement 
 
As the program has grown, it has also refined its practices and methods based on feedback from 
students and formative data from results. In furtherance of the goal of continual improvement, 
the evaluation provides some recommendations for additional refinement of the program, 
suggestions for growth, and considerations for possible pitfalls to avoid.   
 

1. Some students indicated concern that as the program grows in size, staff may lose the 
ability to provide the individualized attention and family approach that they perceive as 
among the most important aspects of the program. This year the program recruited over 
300 students for its 2013-14 school year. The program may wish to consider ways to 
ensure continued individual attention and personal contact for students as its membership 
grows, while keeping costs at the low per student rates heretofore achieved.  
 

2. Consideration may be given to strengthening the Bright Prospect Alumni Network to help 
with career placement and guidance for students during and after graduation from 
college.  
 

3. Having benefited from the strong, trusting relationships with Bright Prospect staff during 
their high school years, college students and alumni expressed a need for a similar level 
of communication, attention, and support during college. Systems, structures, and regular 
activities may be strengthened to generate more contact both from student initiative and 
by staff. 

 
4. Likewise, the Crews™ program may be further strengthened and supported at the college 

level. Students benefit from regular contact and activities with their crew members. 
Absent the structures and support mechanisms provided by staff, these networks are 
difficult for students to maintain. Some crews may need to be restructured geographically 
to allow for greater contact. Online social networks using remote-access technology may 
also be considered to facilitate the collegial support and collaboration that college 
students need to help with the transition to college and persistence throughout college 
years.  

 
Future Studies 
 
As this study focused on and validated program success in meeting outcomes, future studies may 
wish to document in greater detail the inputs and throughputs of the program, describing in detail 
program methods and practices. Particularly, it would be essential to focus on Bright Prospect 
personnel and leadership staff, given the finding that students attribute much of the success of the 
program to their relationship with its staff. This may be a qualitative study, utilizing interviews 
and surveys with students and staff to explore Bright Prospect recruitment practices for its staff, 
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characteristics of staff, training and professional development of staff, methods and practices of 
staff in their daily work, etc. It would also be helpful to compare Bright Prospect staff 
characteristics with the characteristics of the staff in other college preparatory programs and 
compare program outcomes. This type of study would also allow for the development of “best 
practices” for future scale-ups or start-ups with similar programming to Bright Prospect. 
 
The point at which the social and psychological capital gained from Bright Prospect staff and 
programming translates to outcomes could not be validated in the current evaluation report. 
However, data from the current project did provide a clear process logic and qualitative link. 
Future evaluations should seek to test this logic and link explicitly, with specific hypotheses 
about relationships between inputs, throughputs, and outputs. Future studies could link all data 
collected from each individual student by identifying each student with a unique identifier. That 
way, all data collection can be corroborated at the student level, including linking data provided 
by the district to self-report surveys responses and interview data provided by the students. This 
would facilitate the data triangulation process and better understanding of the links between 
concepts such as expectancies (and source of expectancies), agency, and academic success. 
 
The results of the current longitudinal study were not strong, but there were some suggestive 
trends, particularly around recent upticks in 4-year college attendance. It may be that looking 
forward from this point in time is where Bright Prospect will begin to see a much broader 
impact. Thus, future longitudinal impact studies should be encouraged and looked at more in-
depth going forward. For instance, longitudinal studies on culture change in PUSD can be 
conducted to examine what impact Bright Prospect programming may have on individuals both 
longer term and on a more campus-wide or district-wide level. Other longitudinal studies could 
examine indicators of success such as high school graduation rates, matriculation rates, types of 
colleges attended, college persistence and graduation rates, and career paths pursued. 
 
Going outside of PUSD, future studies can also include quasi-experiments comparing PUSD 
Bright Prospect students to a control group of students from another district similar to PUSD. 
This would further attenuate any bias in academic profile between Bright Prospect and control 
students, as well as across high school graduation years for Bright Prospect students. This would 
also test how generalizable the impact Bright Prospect programming may have beyond PUSD. 
 
Finally, beyond high school, future studies can examine and follow Bright Prospect students 
throughout their college career, collecting academic data, as well as data on extracurricular and 
leadership activities. If at all possible, an adequate control group would be of great use; however, 
even having these types of data from Bright Prospect students alone would be invaluable in 
informing us of the impact of the program. 
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Dissemination 
 
Given the demonstrated success of the program, Bright Prospect stands to make a contribution to 
the field of practice and research by engaging in publication and presentations of these findings 
in concert with a description of its methods and practices.  
 
Scale-Up 
 
Likewise, it would behoove Bright Prospect to consider scaling up its program through 
expansion to other sites throughout the state and nationally. Scale up may also be achieved 
through training. 
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Appendix 2.  High School Student Focus Group Questions 
 
 
 

 
 

 
 
 

    
___________________________________________________________________________________________________________________________________________________________________________________________ 

 
Bright Prospect High School Focus Group Questions and Prompts 

Coded By Indicator Categories 
 
1a.   Have you changed as a person, since you’ve been in Bright Prospect? Close your eyes and 

reflect a moment. If you think you have, open your eyes, and write down how. Please write 
your program, grade, and gender on the card. 
·  In your relationships, your role in school, your role in your family, your future goals, how 

you see yourself, how others see you, what you have to offer to others 
 
1b.  Would anyone like to share your reflections or make a comment?   (Category C1-6) 
 
 
2a.  Are you in any other college support program? If so, which? 
 
2b.  Why did you also decide to join Bright Prospect? How are the programs different? Are the 

differences important to you? If so, how and why?     (Category B1-4) 
 
 
3a.  How has Bright Prospect affected your beliefs about your opportunities for college? 
3b.  How has Bright Prospect affected your personal goals and commitment to college?  

(Category B1, B2, B4) 
4.   How does Bright Prospect support your goals and commitment to college? 

·  Expectations 
·  Application process, recruiters, college visits 
·  Awareness-raising:  College types, education of family, selection criteria 
·  Academic support/guidance:  AP, Honors, GPA 
·  Emotional/moral support:  counseling, assistance, guidance 
·  Program-related activities, e.g., Summer Academy, Crew Connect, College Decision Day 

                                                                                         (Categories B1, B2, B4, C6, C7) 
 
5. How do Bright Prospect staff’s expectations for you compare with your own expectations, 
your friends in BP, your friends outside of BP, your family, your teachers? 

                                         
________________________________________________________________________________________

Bright Prospect High School Fo
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·  Academic:  Maintain GPA of 3.0, go to college and graduate, set goals, etc. 
·  Community involvement:  giving back 
·  Psychological:  personal responsibility, etc. 
·  Have those expectations changed for you in high school? What contributed? 

                                                                                                          (Categories B2, C2) 
 
 
6a. Write down three sentences that best describe your relationship with your Bright Prospect 
crew. 

·  What did you choose and why? 
·  How do your relationships with Bright Prospect crew members differ from your 

relationships with other friends? 
 

6b. Has being part of a crew impacted you academically, socially, or personally? If so, how? 
·  What program activities have been most helpful? E.g., goal setting, support, etc. 

 
(Categories B3, B4, C2, C3, C4, C6) 

 
 
7a.  Write down three sentences that best describe your relationships with Bright Prospect staff. 

·  What did you choose and why? 
·  How does this compare with other adult relationships in your life? (other college support 

programs, teachers, counselors, coaches, community, church, family)? 
 
7b.  Describe the support you receive from Bright Prospect staff, academically, socially, 
personally. 

·  How does this compare with support you receive from other college support programs, 
teachers and counselors, your family? 

·  Have you shared what you’ve learned with non-Bright Prospect students (cross-
fertilization)? 

 
(Categories B1, B2, B3, B4) 

 
 
8. Have you changed as a student since you’ve been in Bright Prospect? If so, how? 
                                                                                                (Categories B2, C2, C3, C4, C6) 
 
 
9. Has being in Bright Prospect impacted your participation in activities outside of school? If so, 
how? 
                                                                                                          (Categories C1, C4, C5) 
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10.  Have your goals changed since you’ve been in Bright Prospect? 
·  What are your goals? 
·  How are they different from your goals before? 
·  How are you going to reach them? 
·  What tools and support do you have? 

           (Category C3, C4) 
 
 
11. Do you feel ready for college?  (Juniors and seniors only) 

·  How has Bright Prospect helped you get ready? Bright Prospect activities, e.g., Summer 
Academy, Crew Connect, College Decision Day 

·  How have other programs or resources helped? 
·  What else do you need to feel ready for college? 

         (Categories B1, B2, B3, B4 C4) 
 
 
12. What’s your favorite thing about Bright Prospect? 
 
 
13. Is there anything you would like to add here or on your index cards? 
 
 
 (Facilitator collects cards.)   

 
 
      

Research, Coaching and Evaluation 
For Education and Change Management 

 

150 E. Tenth Street, Claremont, CA  91711 
Ph: (909) 607-2579, FAX: (909) 621-8734 

IIH@cgu.edu; www.cgu.edu/iih  
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Appendix 3.  College Student/Alumni Focus Group Questions   
 

 
 

 
 
 

    
___________________________________________________________________________________________________________________________________________________________________________________________ 

 
Bright Prospect College Student/Alumni Focus Group Questions and Prompts 

Coded By Indicator Categories 
 

1.  What in your high school experience caused you to take part in the Bright Prospect program? 
        (Prompts or points to listen for)   

§ Recruitment by staff 
§ Recruitment by peers 
§ Family needs 
§ Aspirations/high expectations for the future      (Category 1) 

  
2.  How did the Bright Prospect program affect/support your opportunities for college? 

§ Expectations 
§ Application process assistance 
§ Matriculation 
§ College type        (Categories 4, 12) 

                                                                                                                                     
3.  How did the Bright Prospect program affect your college experience: 

§ Support 
§ Persistence        (Category 5)  

 
4.  Now that you are in college, what are the expectations of you, by Bright Prospect staff, your 
crew, yourself?                         
                                                                                                                (Category 2) 
5.  How has the transition from high school to college been for you? How has Bright Prospect 
impacted that transition? 

§ Career preparation 
§ Development of work ethic 
§ Time management/reliability 
§ Leadership roles/opportunities 
§ Service orientation 
§ Ability to help family 
§ Relationships/bonding 
§ Level of volunteering for tasks, activities, etc.                               (Categories 7, 9, 10, 

13) 

                                              
____________________________________________________________________________________

Bright Prospect College Student/A
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Research, Coaching and Evaluation 
For Education and Change Management 

 

150 E. Tenth Street, Claremont, CA  91711 
Ph: (909) 607-2579, FAX: (909) 621-8734 

IIH@cgu.edu; www.cgu.edu/iih  
 

 
6.  Describe any support that is available to you through the Bright Prospect program, 
academically, socially, personally? 

§ How easy is the access? 
§ How frequently do you seek support?  What kinds? 
§ Crews          (Categories 3, 5) 

 
7.  What do you think are the factors that contribute to your success in college?  How are those 
factors related to Bright Prospect? 
                                                                                           (Category 13) 
 
8.  What kinds of connections have you made, within and outside of your peer group, and in 
what ways? 

§ Community service 
§ Effect on accomplishments       (Category 6) 

                                                                                                                                    
9.  What are your goals – now and after graduation? 

§ Career 
§ Ability to help others 
§ Other           (Categories 5, 9) 

 
10. What else would you like us to know about any of the topics we have discussed? 
(Facilitator collects cards.)    
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Appendix 4.  Explanation of Statistical Language 
 
The report discusses findings from rigorous research methods. Therefore, to ensure readability 
and accessibility for a broad range of interested readers, the following section sets forth 
explanations of a few key statistical terms that will be used in the report. 
 

Mean (M) is the average score on a measure and is often used to compare different group scores 
on a measure. 
 

Standard Deviations (SD) are commonly used in statistical analyses as measurements of 
variability on an assessment.  They show how much variation there is, on average, from the 
mean score on a measure to individual scores.  A low standard deviation implies that the data 
points tend to be closer to the mean, while a high standard deviation indicates that the data points 
tend to be more spread out (i.e., there is higher variation in the data). 
 

Significance (Sig. or p) is a statistical term and has a different meaning and use compared to 
normal English. In colloquial language ‘significant’ means important. However, in statistics it 
means ‘not due to chance’, and is not a measure of importance. For this report significance is 
implied with p-values below .05 (the asterisk * is often used to indicate significance). Any value 
above .05 is considered to be non-significant. In the context of this report, significance can be 
understood as follows: if a certain change or progress was observed and the results are 
statistically significant, similar results can be expected for a comparable group of people. If the 
results are not significant, the variation within the group is probably too large or the results are 
not stable enough to warrant predictions to the future (although several other reasons can be the 
cause of non-significance). In sum, if a result is significant, it speaks to its relatively stable 
occurrence and similar results could be expected in the future. 
 

Effect Sizes are reported to determine if these results are also important. Usually effect sizes of 
.4 or .5 are considered large. Therefore, the combination of significance (stability, and future 
prediction) and effect size (importance and size of difference) give important insight to the 
observed result. 
 

Correlation (r) is a statistical measure of how two occurrences vary together. A positive 
correlation implies that when one measure goes up, the other goes up as well. For example 
education and income usually correlate. People with more education tend to have higher 
incomes. A negative or inverse correlation implies that when one measure goes up, the other 
goes down. For example education and crime are negatively correlated. People with more 
education tend to have fewer incidences of criminal activity. However, this association should 
not be used not infer causality. We thus cannot say education causes higher income, since several 
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other factors could play a role. 
 

Chi-square (!  2) is a common statistic to report when looking at frequencies (the number of 
times something occurs); for example, when comparing the number of students who graduate 
high school at two different schools. Chi-square is the traditional type of statistic used to tell us 
whether the frequencies that we observe in our data are different from what we would expect by 
chance alone. A statistically significant chi-square value implies that what we observed is likely 
due to a real effect of a program, rather than chance alone. 
 

t-Test is another common type of statistic to report, and is used when comparing the averages 
(means) of two groups; for example, when comparing test scores for two different classrooms. A 
statistically significant t value implies that the difference that was observed is likely due to an 
actual difference between the groups, rather than just a chance difference. 
 
Odds ratios are a common way to express effect size in addition to percentages when dealing 
with frequency/categorical (i.e., not continuous) data. Odds are defined as the ratio of the 
probability of an event occurring to the probability of an event not occurring. For a grossly 
oversimplified example, say that half (50%) of the children in classroom A are female, and 75% 
of children in classroom B are female. Each of these can be expressed the following way: 

Classroom A: 50/50 = 1 (we will often say 1:1, or 1 to 1 as the actual expression of the odds). 

Classroom B: 75/25 = 3 (we would say 3:1, or 3 to 1 as the actual expression of the odds). 

The odds ratio would then be expressed as: 1/3 = .33. We would then say that the odds of a 
person in classroom A being female are only .33 times the odds of a person in classroom B being 
female. 

We can express this in the opposite direction as well: 3/1 = 3. We would then say that the odds of 
a person in classroom B being female are three times the odds of a person in classroom A being 
female. 
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Appendix 5.  Analysis Plan and Equivalency Tables for Matched Treatment and Control 
Groups 
 

 

Table 1a.  Freshman Year GPA and Combined Scaled CST Scores for Bright Prospect versus 
Control Group Students 
 

Test Bright Prospect   Control   t 

 N M SD N M SD  

Frosh GPA 278 3.47 .68 279 3.51 .63 .81 

Frosh CST 254 741.65 85.46 254 738.78 79.75 .39 

 
 
Table 1b.  AVID Participation for Bright Prospect versus Control Group Students 
 

Group Yes No 

Bright Prospect 58 (20.7%) 222 (79.3%) 

Control 53 (19.2%) 223 (80.8%) 

Note: This does not represent a statistically significant difference, !2(1) = .20, p = .66 
 
 
Table 1c.  A – G Completion for Bright Prospect versus Control Group Students 
 

Group Yes No 

Bright Prospect 248 (88.9%) 31 (11.1%) 

Control 248 (88.6%) 32 (11.4%) 

Note: This does not represent a statistically significant difference, !2(1) = .01, p = .91 
 
 
Table 1d.  Gender of Bright Prospect Students versus Control Group Students 
 

Group Male Female 

Bright Prospect 97 (34.6%) 183 (65.4%) 

Control 113 (40.4%) 167 (59.6%) 

Note: This does not represent a statistically significant difference, !2(1) = 1.95, p = .16 
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Table 1e.  Ethnicity of Bright Prospect Students versus Control Group Students 
 

Group Hispanic Black Asian White Filipino/ 
Pacific 
Islander 

Native 
American 

Bright Prospect 238 (85.0%) 8  
(2.9%) 

28 
(10.0%) 

3 
(1.1%) 

2 (0.7%) 1 (0.4%) 

Control 225 (80.4%) 14 
(5.0%) 

24 
(8.6%) 

11 
(3.9%) 

4 (1.4%) 2 (0.7%) 

Note: This does not represent a statistically significant difference, !2(5) = 7.88, p = .16 
 
 
Table 1f.  Free or Lunch Eligibility of Bright Prospect versus Control Group Students 
 

Group Yes No 

Bright Prospect 246 (87.9%) 34 (12.1%) 

Control 224 (80.3%) 55 (19.7%) 

Note: Although this does represent a statistically significant difference, !2(1) = 5.98, p = .01, it 
shows that students in Bright Prospect are more likely to be eligible for free/reduced lunch. Thus, 
any bias this could potentially create in the analyses would be in the opposite direction from the 
intended outcomes. 
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Appendix 6.  Focus Group and Narrative Survey Data – High School Students 
 
The findings below are organized by Program Indicators and Sub-Indicators and additional 
themes that emerged. These findings relate to the first three questions of the study, listed below, 
with emphasis on questions 2 and 3, as Question 1 was addressed more robustly in the quasi-
experimental design reported above in Quantitative Findings. In general, throughput indicators 
marked by the letter “B” relate to Question 2 and output indicators marked by the letter “C” 
related to Question 3. 
 

Question 1: What is the effect of Bright Prospect program participation on students’ high 
school performance, high school graduation, college attendance, and college 
persistence? 

Question 2:  What aspects of Bright Prospect programming do students identify as most 
closely associated with their academic and personal growth and achievement? 

Question 3:  What are students’ perceptions of the effect of Bright Prospect program 
participation on their efficacy with regard to intended social, psychological, and 
academic program indicators? 

 
 
High School Survey Results Based on Indicators and Supporting Quotes 

Indicator  Sub-Indicator (SI) or 
Other Theme (OT) 

Sample Quotes 

B1: Staff 
counseling, 
guidance, and 
assistance 

Students know that the staff is 
available to them for anything at 
anytime. (SI) 

“Bright Prospect went above and 
beyond me whenever I needed a ride 
home. I live relatively far away and 
they were always there for me when I 
needed a ride even if it was really late.” 

 Students feel that they can trust 
Bright Prospect staff with their 
toughest and most sensitive 
challenges. (SI) 

“During the Summer Academy of 2010 
I talked to Tim about some personal 
issues. And he gave me really good 
advice. He didn’t judge me for it. 
Instead he accepted me and that’s when 
I realized that they are like a second 
family. They have been there for me.” 

 Students feel that staff can relate 
to students’ life experiences. 
(SI) 

“Tim had come up to me, gave a hug as 
he usually did, and confided in me that 
he also went through the same troubles 
I had. To know that he could relate to 
my issues made trusting and talking to 
the Bright Prospect staff so much more 
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easier.” 

 Students participate in activities 
like Leadership Academy where 
they learn relevant and timely 
life skills. (SI) 

“They work with you not in pure 
academic situations but in social and 
leadership skills as well.” 

 Students feel that staff members 
get to know them as individuals. 
(SI) 

“ They really seem to care and we get to 
know them as an individual.” 

 The staff is like a second family 
to students. (OT) 

“The most valuable aspect of Bright 
Prospect for me is that they are like my 
second family. I can go to them for 
whatever reason, be it school related of 
just something to do with the hardships 
that life brings. The fact that I can feel 
comfortable and be myself is the most 
important for me.” 

 Students are moved by how 
committed the staff is to helping 
students. (OT) 

“The staff is amazing; they are some of 
the most committed people in the 
world; they really lend you a hand 
when you need it the most and they are 
always there to encourage everyone.”  

 Students appreciate the 
opportunity to get to know staff 
members on an individual basis 
through road trips and help with 
college essays. (OT) 

“I recall the day when [Savoeun] was 
helping me revise my personal 
statement. I trusted her enough to tell 
her some of my personal concerns and 
the troubles I have with my mother. 
She was very genuine, and she would 
ask me about myself and my life. She 
was like a mother to me: very caring 
and supportive. I felt like I had 
someone who would listen to my 
problems and to encourage me to 
overcome my obstacle.” 

 Bright Prospect helps students’ 
families with financial and other 
personal issues. (OT) 

“When my family was experiencing 
some financial difficulties I recall one 
of the staff members trying to loan me 
about ten dollars or so and I treasure 
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this memory, because although I didn’t 
accept it, their willingness to help me 
was so meaningful to me and my 
family.” 

 Bright Prospect expands 
students’ cultural knowledge 
and social skills through cultural 
field trips, retreats, college 
programs, and camping trips. 
(OT) 

“With Bright Prospect I have been 
opened to new worlds and new places, 
for example Hollywood (I had never 
been there until they took us). Also 
when they take us to the beach! Bright 
Prospect has taken me to places I have 
never been and has taught me about 
worlds that I had never been taught 
about.” 

B2: Staff 
expectations 

Staff continually reinforces the 
message that they believe in 
students’ intelligence, academic 
potential, life skills, and 
contribution to society. (SI) 

“One of the members took me aside 
and told me that I’m much more 
valuable and worth more than I think 
myself to be.” 

B3: Peer support The Crew creates an 
encouraging and unified 
environment through joint 
activities. (SI) 

“When we had our Crew Connect in 
my Junior year, our crew got closer due 
to activities and sharing a meal all 
together. It was a great experience 
meeting young adults from [other 
schools in] our communities and having 
many interests in common with them.” 

B4: Post-
secondary 
plan/application 

Bright Prospect staff provides 
lists of colleges, step-by-step 
checklists, and guidance in 
choosing the right college. (SI) 

“They have helped me out so much 
through the college program. I always 
thought that applying to colleges and 
everything that has to be turned in at 
certain deadlines was not going to be 
stressful and that I would be able to do 
it alone but Bright Prospect was right, it 
is a very difficult and stressful process. 
And I am thankful to have them in my 
life because I would be lost without 
their help.” 

 Bright Prospect staff assists 
students and families with the 

“The staff members’ explanations of 
financial aid have helped me better 
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financial aid process and 
evaluation of aid packages. (SI) 

understand how the financial aspect of 
college works.”  

 Students attend College 
Decision Day, reinforcing high 
school graduation and college 
attendance, encouraging 
persistence at and graduation 
from a 4-year college, and 
inspiring students to reach for 
the best college they can attend. 
(SI) 

“For College Decision Day, I have 
interconnected with more seniors and 
understand their pain throughout the 
college process. They also gave me an 
idea of what to expect for next year 
when I apply for colleges and 
scholarships. I like the whole event 
because it gets my school pumped up 
and excited for the seniors’  great 
work... Also, it gives me something to 
look forward to for my senior year 
when I will one day be on stage and 
represent for the undergraduates.” 

 Opportunities to visit college 
campuses are life-changing for 
students and help them decide 
which college to attend. (OT) 

“I along with six other Bright Prospect 
students, went to Franklin and Marshall 
College in Pennsylvania. This would be 
one of the greatest experiences I have 
ever held because, not only was it my 
first time in the East Coast, but it was 
also my first time to realize how 
college is, for the lack of a better word, 
different; College is unlike any other 
school I have ever attended.” 

B5: Continued 
college support 

Bright Prospect staff members 
go out of their way to help 
students with any personal, 
college, or career-related issues. 
(SI) (Students expect this to 
happen) 

“The Bright Prospect staff’s goal is to 
help us in the college application 
process and continue to guide us all the 
way until graduation day. They are here 
for the rest of our lives and it is great to 
know that you have another family.” 

C3: Self-
confidence 

College students come back to 
encourage high school seniors 
to attend and persist in college. 
(SI) 

“My parents and I had a great time at 
the family picnic last year where we got 
to meet college students and their 
families. We were able to get our 
questions about college answered. They 
were very helpful.” 

 Students believe they have “My life has changed so much after I 
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transformed for the better 
intellectually, academically, 
psychologically, and socially. 
(SI) 

joined the program because every time 
I see them and meet with them they 
inspire me so much. Because of them I 
set higher goals for myself and they 
also taught me how important it is to 
have an education. Because of them I 
have opened my eyes to do something 
better for myself and my family.” 

C5: Proactive 
community 
initiative  

Students are committed to 
giving back to their community. 
(SI) 

“I plan to give back to Bright Prospect 
for their hard work for helping us 
through our high school careers.” 

Suggestions/ 
Concerns: 

Students are concerned that the 
program is growing too quickly 
and that the personal family 
feeling and attention are being 
lost. 

“Because of the program expanding so 
much, I feel as if we are losing the 
connection and bond that was once was 
very strong between the staff and the 
students that are a part of Bright 
Prospect.” 
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Appendix 7.  Focus Group and Narrative Survey Data – College Students/Alumni 
 
The table below sets forth the major Indicators and Sub-indicators or other themes with sample 
quotes that are representative of the indicator. 
 
College/Alumni Survey Results Based on Indicators and Supporting Quotes 

Indicator  Sub-Indicator (SI) or 
Other Theme (OT) 

Sample Quotes 

B1:  Staff counseling, 
guidance, and 
assistance 

Students know that the staff 
is available to them for 
anything at anytime. (SI) 

“ The most valuable aspect of the 
Bright Prospect Program has been the 
social and moral support the staff 
provides. I know that if I have a 
problem, I can call the office, and 
someone will drop what they are doing 
and help me solve my issues. Bright 
Prospect has been a great resource to 
have for those who feel like they do not 
have any other safety net available.” 

 Students feel that they can 
trust Bright Prospect staff 
with their toughest and most 
sensitive challenges. (SI) 

“Another memorable experience was 
when I was able to open up to one of 
the staff members and everything was 
kept confidential and it gave me a sense 
of trust in them and that I was able to 
be closer and attached to Bright 
Prospect.” 

 Students feel that staff can 
relate to students’ life 
experiences. (SI) 

“Tim, who is our program coordinator, 
is undoubtedly the staff member that I 
have connected to most. Solely based 
on Tim's past history is something I can 
relate to; therefore, I feel like he can 
understand my situation the most 
because we both have medical issues 
that we have had to deal with in the 
past.” 

 Students rely on staff for 
academic, college, and 
career planning. (SI) 

“Bright Prospect has not only been 
there for me through the college 
options process, to the college selection 
process, to the financing aspects of my 
education, to the advising of my career 
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moves whenever I requested advise for 
internship or job opportunities.” 

 Students feel that staff 
members get to know them 
as individuals. (SI) 

“They truly do care about us as 
individuals. They know us personally 
and they are familiar with our personal 
struggles and challenges. They know 
our strengths and weaknesses and bend 
over backwards when it comes to 
supporting us through our education 
journey.” 

 The staff is like a second 
family to students. (OT) 

“They do so much more than just 
helping us to get into college and 
graduate with our degrees. They 
become a family, and their are no 
words to describe a bond between 
family members.” 

 The staff helps convince 
families that college will be 
a positive experience for 
their children. (OT) 

“Stephanie visited my home and talked 
to my parents to convince them; it took 
a lot more than her visit to convince 
them but it definitely helped.” 

 Students are moved by how 
committed the staff is to 
helping students. (OT) 

“When I was already in college, I was 
visited by Tim and Stephanie on 
separate occasions. They took me out 
for dinner and conversation and I 
remember thinking, 'wow, they really 
are committed to me'. Their support 
doesn't just end once you've been 
admitted into a college. It goes way 
beyond that. In fact, I'm sure Bright 
Prospect will be there for you for as 
long as you allow them.” 

 Bright Prospect helps 
students’ families with 
financial and other personal 
issues. (OT) 

“Bright Prospect is committed to not 
only helping guide students through the 
application process but also helping 
their families. Whenever my family ran 
into a sort of financial trouble, I could 
count on Bright Prospect to not only 
lend an ear, but a hand.” 
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 Bright Prospect expands 
students’ cultural knowledge 
and social skills through 
cultural field trips, retreats, 
college programs, and 
camping trips. (OT) 

“Bright Prospect offered me the 
opportunity to go to various places that 
I had not been exposed to before. It was 
with then that I saw my fist play, 
Wicked, and attended my first musical 
concert, a commemoration of one of 
the greatest bands, The Beatles, [at the 
Hollywood Bowl]. I was able to share 
these experiences with some of the 
most caring, dedicated, and amazing 
human beings I have ever met.” 

B2: Staff 
expectations 

Staff continually reinforces 
the message that they believe 
in students’ intelligence, 
academic potential, life 
skills, and contribution to 
society. (SI) 

“Not once do they doubt our potential 
nor discourage us from accomplishing 
our dreams. If anything, there are times 
when the staff believe in us more than 
we believe in ourselves, and that speaks 
volumes.” 

B3: Peer support The Crew™ structure creates 
an encouraging and unified 
environment through joint 
activities. (SI) 

[A memorable experience] “The 
meetings where the [crew] members 
and the Bright Prospect faculty 
interacted was also most memorable 
because we bonded closely towards one 
another and had a chance to connect 
our similar and different goals.” 

B4: Post-secondary 
plan/application 

Bright Prospect staff 
provides lists of colleges, 
step-by-step checklists, and 
guidance in choosing the 
right college. (SI) 

“Without them I would not have 
attended the right college, and would 
have settled on just any college in the 
area.” 

 Bright Prospect staff assists 
students and families with 
the financial aid process and 
evaluation of aid packages. 
(SI) 

“I think they [go above and beyond] for 
me each year with financial aid. They 
really help me understand what is 
going on and help me come up with the 
best plan for me.” 

 Students attend College 
Decision Day, reinforcing 
high school graduation and 
college attendance, 

“College decision day was also 
memorable. It felt good knowing that 
other students from the same high 
school were going with you to school 
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encouraging persistence at 
and graduation from a 4-year 
college, and inspiring 
students to reach for the best 
college they can attend. (SI) 

because it was as if I didn't have to do 
it alone. Also, it was great seeing the 
expressions of the lower classmen 
because they seemed excited for us and 
because they would soon be in our 
positions.” 

 Opportunities to visit college 
campuses are life-changing 
for students and help them 
decide which college to 
attend. (OT) 

[Memorable experience]: “The day I 
visited the college campus I later 
decided to attend. I went to visit the 
campus with some of the Bright 
Prospect Staff and I still remember the 
excitement I expressed. I knew from 
the moment I stepped on the campus 
that I wanted to attend.” 

B5: Continued 
college support 

Students participate in 
activities that prepare them 
for transitional issues. (SI) 

“They explain to you the resources you 
can find on campus, the techniques you 
can do for stress relief and overall just 
make the transition a little easier and a 
lot less scarier than it seems.” 

 Bright Prospect staff 
members go out of their way 
to help students with any 
personal, college, or career-
related issues. (SI) 

“Recently I have been through a lot 
with school and family trouble and she 
[a Bright Prospect staff member] has 
been there through it all with me. She 
calls me at least twice a week to check 
up on me to see how things are going 
and she really cares about me. It always 
helps to know someone else is there to 
make sure your ok.” 

 Students receive need-based 
scholarships and emergency 
financial support from Bright 
Prospect. (SI) 

“I was in financial need and I needed to 
pay a fee for the college that I was 
going to be attending and Bright 
Prospect went out of their way to pay 
for it.”  

C3: Self-confidence College students come back 
to encourage high school 
seniors to attend and persist 
in college. (SI) 

“A third memorable experience in 
Bright Prospect was last year when I 
had the opportunity to return to the Old 
New Bright Prospect meeting to speak 
about my college experiences to 
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younger Bright Prospect members.” 

 Students believe they have 
transformed for the better 
intellectually, academically, 
psychologically, and 
socially. (SI) 

“It changed my life … when I was a 
junior in high school. It opened the 
door for a private college education, a 
full ride education that I never knew 
was accessible to me. I am forever 
grateful for that opportunity that has 
since opened many others. I would not 
be where I am today if it wasn't for the 
opportunities that Bright Prospect 
provided me 6 years ago. I will be 
forever grateful and hope that this 
legacy continues for many generations 
of minority students to come.” 

C5: Proactive 
community initiative  

Students are committed to 
giving back to their 
community. (SI) 

“I plan on becoming an Elementary 
School teacher or perhaps a High 
School Spanish teacher as a way of 
giving back to the community and 
encouraging students just as Bright 
Prospect has.” 

Other themes not 
assigned to an 
Indicator category 

Students are extremely 
grateful for the help they 
have received from Bright 
Prospect. (OT) 

“I love Bright Prospect and I will 
forever be grateful for all of their hard 
work and time. They are a true 
blessing.” 

 Bright Prospect celebrates 
students’ successes, e.g., 
attending students’ 
graduations, the Bright 
Prospect graduation. (OT) 

“I was very happy when I graduated 
and looked into the crowd and saw 
Bright Prospect staff. I was very happy 
that they came to see us until we 
finished.” 

Suggestions/concerns Students wish the alumni 
network were more active. 

[What more do you need from Bright 
Prospect?] “An alumni network where 
Bright Prospect Alumni can help the 
current class or other alumni.” 

 Students felt that the staff 
does/did not keep in contact 
with them in college and 
wish they had. 

“I think that if Bright Prospect would 
reach out to it's college students a little 
bit more it would help out.” 
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 Students are concerned that 
the program is growing too 
quickly and that the personal 
family feeling and attention 
are being lost. 

“Since I became part of Bright 
Prospect, the organization has grown 
exponentially in terms of the number of 
students that benefit from the program. 
While every staff member is 100% 
invested in the students, we need a 
larger staff in order to continue having 
that individualized attention that we 
received when it was a smaller group. I 
would hate to see future scholars not 
receive the same experience as I did 
because of the inability to grow in staff 
size.” 

 Students would like career 
guidance from Bright 
Prospect after college. 

“I would like more career guidance” 

 The Crew™ program in 
college is not very effective. 

“The least valuable aspect would be to 
some extent the efficiency of college 
crew programs.  Since the number of 
students that attend private institutions 
is differs greatly to the number of 
students that are sent to state colleges 
then at times is the situation where 
there is only one student from Bright 
Prospect on the campus that it becomes 
hard to keep in touch with the Crew 
leader.” 
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